

  


  


 


 
 


Acton-Boxborough Regional  
School Committee Meeting 


 
 


April 15, 2021 
 


7:00 p.m. Business Meeting 
7:30 p.m. FY22 School Choice Hearing 


 
 


Virtual Public Meeting 
To attend: https://www.youtube.com/actontv1  


 
To preregister for Public Comment (required): 


https://abschools.zoom.us/webinar/register/WN_iLR9qFUYSwOCf8M_BBrFcw 
 


(pre-registration must be submitted 24 hours prior to the start of the meeting) 
 



https://www.youtube.com/actontv1

https://abschools.zoom.us/webinar/register/WN_iLR9qFUYSwOCf8M_BBrFcw





ACTON-BOXBOROUGH REGIONAL SCHOOL COMMITTEE (ABRSC)
MEETING AGENDA


Virtual Public Meeting April 15, 2021
To attend: https://www.youtube.com/actontv1 7:00 p.m.


7:30 p.m. FY22 School Choice Hearing
To preregister for Public Comment (required):
https://abschools.zoom.us/webinar/register/WN_iLR9qFUYSwOCf8M_BBrFcw
(pre-registration must be submitted 24 hours prior to the start of the meeting)


-------------------------------------------------------------------------------------------------------------------------------


1. Call to Order (7:00)
a. Chairperson’s Welcome - Tessa McKinley
b. ABRHS Student Rep Update
c. Public Participation - Please see note in the heading above
d. Superintendent’s Update – Peter Light


2. PRESENTATIONS (7:15)
a. Jr High/High School Early Release Proposal - VOTE - Andrew Shen, Larry


Dorey
b. 7:30 - Public Hearing: FY22 ABRSD MA DESE School Choice Program –


Marie Altieri
c. FY22 ABRSD MA DESE School Choice Program Participation – VOTE
d. Multi-Tiered System of Support (MTSS) - Peter Light


i. Reading and other Materials
e. PTO Fundraising for Staff Discussion - Marie Altieri


3. NEW BUSINESS (9:15)
a. Superintendent Evaluation Process Outline - Tessa McKinley


4. ONGOING BUSINESS (9:30)
a. Consent Agenda - VOTE - Tessa McKinley


i. Approval of Meeting Minutes of 4/1/21
ii. Recommendation to Approve $1,000. Donation from RPTSO for Jr High


Programs
b. Subcommittee and Member Reports


i. Building Committee - Adam Klein
1. FYI: Approved Meeting Minutes


ii. Acton Leadership Group (met 4/8) - Boxborough Leadership (4/20)
iii. Statement of Warrants and Recommendation to Approve - VOTE - Tessa


McKinley
b. FYI


5. Adjourn (9:45)


Posted on 4/9/21 at 5:15 p.m.



https://www.youtube.com/actontv1

https://abschools.zoom.us/webinar/register/WN_iLR9qFUYSwOCf8M_BBrFcw





NEXT MEETINGS (via zoom):


ABRSC Workshop: May 6 at 7:00 p.m.


Next Community Coffee with the Superintendent & ABRSC Chair via zoom:
May 5th from 8:30 - 9:30 a.m.


FOR YOUR INFORMATION (FYI)


a. Acton Town Meeting is June 21. Boxborough Town Meeting is June 12.
b. Boxborough 2021 Annual Election Calendar
c. Monthly Student Enrollment, April 1, 2021
d. ALG Materials, April 8, 2021
e. Suicide Prevention Training - Click here QPR Training Flyer for details and to


sign up online. Next one: April 26 from 10 - 12.



https://drive.google.com/file/d/1k9I8Vbbk7rfOEcKIueGGtcsk5SKtv0yQ/view?usp=sharing





Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 1.a


AGENDA ITEM TITLE Chairperson’s Welcome


PRESENTER(S) Tessa McKinley


SUMMARY OF TOPIC The Chair welcomes members and the public to the meeting. If it is a remote zoom
meeting, that is stated and the remote participation policy BEDJA is mentioned.
Voting at remote meetings must be done by roll call. The Chair is also required to
state if the meeting is being taped. Acton TV tapes and broadcasts most School
Committee meetings.


Due to increased security, members of the public wishing to speak at the meeting
must pre-register by using the link at the top of the meeting agenda at least 24
hours prior to the start of the meeting.


Individuals who wish to view the meeting, but do not wish to speak may do so by
using the YouTube Link posted on the agenda. They do not need to pre-register.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


X No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting or


with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


APPROX TIME ON AGENDA 5 minutes



https://z2policy.ctspublish.com/masc/browse/actonset/acton/BEDJA/z2Code_BEDJA





Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 1.b


AGENDA ITEM TITLE ABRHS Student Representative Update


PRESENTER(S) Student Rep Rhik Mazumder


SUMMARY OF TOPIC Rhik will share some student perspective on current events at the High School


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


X No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION


FOLLOW-UP


APPROX. TIME FOR THE
AGENDA ITEM (MIN.)


3-5 min.


5


ATTACHMENTS none


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT







Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 1.c


AGENDA ITEM TITLE Public Participation


PRESENTER(S) Tessa McKinley


SUMMARY OF TOPIC Policy BEDH permits members of the public to speak for up to 3 minutes on items
not included on the agenda. Comments regarding items on the agenda would be
made during that part of the meeting. The Committee/Administration does not
respond to questions during public participation.


Procedures for Public Participation are posted on the website at BEDH-R.
Individuals who wish to speak must pre-register 24 hours prior to the meeting start
by using the link at the top of the meeting agenda.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


X No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION


FOLLOW-UP


APPROX. AGENDA TIME 15 min.


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT



https://z2policy.ctspublish.com/masc/browse/actonset/acton/BEDH-R/z2Code_BEDH-R





Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 1.d.


AGENDA ITEM TITLE Superintendent’s Update


PRESENTER(S) Peter Light


SUMMARY OF TOPIC Bi-weekly Superintendent’s Update.  This is brought to the meeting and then
posted on the website. .


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


X No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION


FOLLOW-UP


APPROX. TIME FOR THE
AGENDA ITEM (MIN.)


5 min.


5


ATTACHMENTS Brought to meeting


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT







Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 2.a


AGENDA ITEM TITLE Jr High/High School Early Release Proposal - VOTE


PRESENTER(S) Jr High Principal Andrew Shen, ABRHS Principal Larry Dorey


SUMMARY OF TOPIC This is a proposal to include 15 early release days for the 2021-2022 year that
would involve a student schedule that is shortened by 90 minutes. The purpose is
to increase the time dedicated to professional learning and collaboration for and
amongst the staff at both the JH and HS.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


X Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


X with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION “Move to approve the proposed Early Release Schedule for RJ Grey and ABRHS
for the 2021-2022 School Year.”


APPROX. TIME ON AGENDA 15 min.


5


ATTACHMENTS Memo and Draft Proposed Schedule


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT







MEMO
Date: April 9, 2021
To: Peter Light, Superintendent of Schools
From: Andrew Shen, Principal of RJ Grey Junior High School


Larry Dorey, Principal of Acton-Boxborough Regional High School
Subject: Proposed Early Release Schedule for RJ Grey and ABRHS for 2021-2022 School Year


Dear Peter,


We are presenting to you a proposal to modify our school calendar for the 2021-2022 school year to include
fifteen (15) early release days that would involve a student schedule that is shortened by 90 minutes. The
purpose of these early release days would be to increase the time dedicated to professional learning and
collaboration for and amongst the staff at both the Junior High and High School.


Here is a summary of the proposed schedule changes:


● Fifteen (15) early release days scheduled throughout the school year


● Early release days would be scheduled on Mondays, with dismissal at/around 1:00pm


● As much as possible, early release days would occur every other week (while accounting for holidays
and other scheduling considerations)


● Early release days would take the place of the three (3) half-day early release Thursdays that our
schools have previously had for professional learning


● The early release Monday schedule would provide 22.5 hours of professional learning and
collaboration time; this would be an increase from the 9 hours of professional learning that were
previously provided through the three half-day early release Thursdays.


● By scheduling these early release times on Monday afternoons, we have the option to combine those
times with each of our schools’ monthly staff and department meetings.  When the early release falls
on the same day as a staff/department meeting, this creates a longer window of time for planning
sessions that require a more sustained period of time. For example, when early release falls on the
day of a staff meeting, there will now be a 3-hour session available for PD/collaboration.


● Please see the attached document for the proposed release schedule for the 2021-2022 school year


● JD Head estimates that additional transportation costs would be approximately $5,000 for the year


● We looked at whether the Junior High/High School early release could also be scheduled for
Wednesdays.  Unfortunately, transportation requirements will not allow for a K-12 early release on
the same day since our bus routes would need to be at roughly the same time as elementary routes.


Scheduling ongoing and regularly occurring times for teachers, departments, and school staff to meet is one
of the practices that we hope to carry over from this year of pandemic schooling. In addition to the
immediate need for collaboration time to address pandemic-related learning needs, research shows that
on-going job-embedded professional development and professional learning communities serve to improve
teaching practice and student achievement.  The edutopia article titled “Teacher Development Research
Review: Keys to Educator Success” summarizes best practices. In 2016-17, when the high school began its
schedule change study, a key desired feature of a new schedule was increased common planning time. This
year’s Wednesday common planning time has highlighted the importance of this schedule feature in
supporting curriculum development and instructional practices.



https://www.edutopia.org/teacher-development-research-keys-success

https://www.edutopia.org/teacher-development-research-keys-success





Below are examples of how this time would be used, though not a fully exhaustive list:


● Providing needed professional learning and collaboration time for our Junior High math program’s
shift to an unleveled 7th grade Math curriculum, and reducing 8th grade options to two courses. This
is in addition to our ongoing implementation of Illustrative Mathematics at the District level.


● District-focused initiatives and trainings, such as the Universal Design for Learning (UDL) training
modules that all staff must complete, as well as anticipated areas of emphasis in trauma-informed
practices, and our ongoing work to be an anti-racist school community.


● Common planning time for teachers developing differentiated learning strategies in the newly
unleveled Grade 9 World Language courses.


● Collaboration time for new high school cross-curricular courses such as Explorations in Visual Arts &
Science (2020-21) and a combined performing arts and physical education course (2021-22).


● DEI initiatives including, but not limited to, a Critical Friends Group started in 2020-21:  Talking About
Racial and Social Justice: Scenarios & Difficult Conversations; RJGrey DEI working group


In our planning for next year, we have been mindful of the High School’s need to meet the 990 instructional
hours requirement. The Junior High is still able to meet its 900 instructional hours requirement.


Thank you for your consideration.


Andrew Shen
Principal, RJ Grey Junior High School


Larry Dorey,
Principal, ABRHS







Draft Early Release Schedule for Junior High and High School
Mondays in 2021-2022
90 Minute Release on Mondays


The benefit of a Monday schedule is that it can also be scheduled adjacent to staff and department meetings
that are scheduled for later in the afternoon. This can provide longer windows of time for PL and other
activities/programs that would benefit from a longer and single session


Note: standard monthly staff meetings are scheduled to be 75 minutes in length, standard monthly
department meetings are scheduled to be 60 minutes in length.


We would plan for 15 early release Mondays.  The below is a draft schedule.
------------------------------------------------


Monday, August 30 First Day of School
Monday, Sept. 6 Labor Day - NO SCHOOL
Monday, Sept. 13 Early Release 1 + Staff Meeting (75 min)
Monday, Sept. 20 Regular Day + Department Meeting (60 min)
Monday, Sept. 27 Early Release 2


Monday, October 4 Regular Day + Staff Meeting
Monday, October 11 NO SCHOOL - Indigenous People’s Day
Monday, October 18 Early Release 3 + Department Meeting
Monday, October 25 Regular Day


Monday, November 1 Early Release 4 + Staff Meeting
Tuesday, November 2 PROFESSIONAL DAY
Monday, November 8 Regular Day + Department Meeting
Monday, November 15 Early Release 5
Monday, November 22 Regular Day
Monday, November 29 Early Release 6


Monday, December 6 Regular Day + Staff Meeting
Monday, December 13 Early Release 7 + Department Meeting
Monday, December 20 Regular Day
Monday, December 27 NO SCHOOL  - WINTER BREAK


Monday, January 3 Early Release 8 + Staff Meeting
Monday, January 10 Regular Day + Department Meeting
Monday, January 17 NO SCHOOL - MLK
Monday, January 24 Early Release 9
Monday, January 31 Regular Day


Monday, February 7 Early Release 10 + Staff Meeting
Monday, February 14 Regular Day + Department Meeting
Monday, February 21 NO SCHOOL - FEBRUARY BREAK
Monday, February 28 Regular Day







Monday, March 7 Early Release 11 + Staff Meeting
Monday, March 14 Regular Day + Department Meeting
Monday, March 21 Early Release 12
Monday, March 28 Regular Day


Monday, April 4 Early Release 13 + Staff Meeting
Monday, April 11 Regular Day + Department Meeting
Monday, April 18 NO SCHOOL - APRIL BREAK
Monday, April 25 Regular Day


Monday, May 2 Early Release 14 + Staff Meeting
Monday, May 9 Regular Day + Department Meeting
Monday, May 16 Early Release 15
Monday, May 23 Regular Day
Monday, May 30 NO SCHOOL - MEMORIAL DAY


Monday, June 6 Regular Day + Staff Meeting
Monday, June 13 Regular Day + Department Meeting







Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 2.b


AGENDA ITEM TITLE Public Hearing at 7:30 p.m.: FY22 ABRSD MA DESE School Choice Program
Participation - VOTE


PRESENTER(S) Marie Altieri


SUMMARY OF TOPIC This is an annual Public Hearing regarding the District’s participation in the state’s
School Choice Program. While we currently have 16 choice students, there are no
new siblings to consider so it is recommended that we withdraw from enrolling new
choice students. The VOTE will be taken after the Hearing is adjourned.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


X Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


X with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION “Move to withdraw from the School Choice program due to class size and space
limitations. Existing school choice students will remain through graduation.”


FOLLOW-UP


APPROX. TIME FOR THE
AGENDA ITEM (MIN.)


5 min.


ATTACHMENTS Memo


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT







                    
 


Our Mission is to prepare all students to attain their full potential as life‐long learners, critical thinkers, 
and productive citizens of our diverse community and global society. 


Acton‐Boxborough Regional School District 
16 Charter Road   Acton, MA  01720 


978‐264‐4700 x 3209  fax: 978‐264‐3340 
www.abschools.org 


 


 


Marie Altieri 


Deputy Superintendent 


To:   Acton‐Boxborough Regional School Committee 


Date:  April 9, 2021 


Re:    School Choice Hearing 


_____________________________________________________________________________________ 


The Acton‐Boxborough Regional Schools last accepted new school choice students in grades 9‐12 about 


fifteen years ago. Ever since then, the Acton‐Boxborough Regional School Committee has only opened 


up school choice for a limited number of seats at Kindergarten to accept siblings of school choice 


students.  The Boxborough Public Schools accepted school choice students at Blanchard Elementary 


School for several years before full regionalization in 2014.  Since full regionalization, we have only 


opened up enough school choice seats to accommodate siblings of current school choice students at 


Blanchard. This is primarily due to space concerns. The school choice law requires that preference to any 


available school choice seats be given to siblings.   


 


Our current school choice enrollment includes: 


16  Total Students 


  4  Blanchard 


  4  R. J. Grey Jr. High 


  8  Acton‐Boxborough Regional High School 


Now that we do not have any siblings of existing school choice students to enroll, we are recommending 


that Acton‐Boxborough Regional School District withdraw from the School Choice program. The School 


Committee must hold a posted hearing, which has been scheduled for 7:30 on April 15th, 2021 before 


deciding to withdraw.  As you can see, it has taken many years to phase out of participation in the 


school choice program while accommodating current choice families being able to keep siblings in the 


our district.   


 


Recommended VOTE for the April 15, 2021 meeting: 


The Acton‐Boxborough Regional School Committee moves to withdraw from the School Choice program 


due to class size and space limitations. Existing school choice students will remain through graduation.    







Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 2.d


AGENDA ITEM TITLE Multi-Tiered System of Support (MTSS)


PRESENTER(S) Peter Light


SUMMARY OF TOPIC The District is seeking to add instructional support to all K-6 elementary schools
through the addition of 3 literacy coaches, 3 additional STEAM coaches and 3 Math
Specialists.  In order to fund the proposal in a budget neutral manner, we are
considering a three-year gradual reduction of classroom assistants in grades 6, 5
and 4 respectively with the use of federal stimulus money to offset temporary costs
incurred for this gradual transition.  Details of the plan are included in the meeting
packet and materials.  We are seeking feedback from committee members about
this change.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


No action requested - this is a short update or presentation of information


X Request input and questions from the School Committee, but no vote required


Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION


FOLLOW-UP


APPROX. TIME FOR THE
AGENDA ITEM (MIN.)


45 min.


ATTACHMENTS Memo, Slides, DESE Article and ABRSD Final Report 3-1-17


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT







Acton-Boxborough Regional School District
15 Charter Road    Acton, MA  01720


978-264-4700
www.abschools.org


Peter J. Light


Superintendent of Schools


To: Acton-Boxborough Regional School Committee


From: Peter Light, Superintendent of Schools


Date: April 13, 2021


RE: Proposed realignment of staff to support accelerated MTSS build-out and implementation


Background


The experience of educating students during the pandemic and looking forward to returning all of our students


to our brick and mortar schools next year causes us to rethink some of our prior assumptions about how we


best meet the needs of our students.  We know that each of our students has been impacted by the pandemic


in a unique way.  While some students are likely to have made strong and continued progress, we will see a


much wider range of student needs next fall than we have ever seen before in our schools.  Additionally, over


the last two years, we made significant changes to our elementary mathematics and literacy programs, and we


need to consider how we can successfully support our work in these critical areas.  Educators are the


single-most important factor in the classroom that impacts student success and we want to make sure that


they have the support they need to navigate both the changes to our curricular programs and the wider range


of student needs we will see next year.  With that goal in mind, I am writing to share proposed changes to how


we support both educators and students in our K-6 program beginning next fall.


The attached presentation details a proposal to more fully develop and implement a Multi-Tiered System of


Supports (MTSS) process next year that is consistent across schools in our district. The proposal provides a


more robust system of supports for our students than currently exists in our schools.


Source: MA DESE: MTSS Blueprint for Massachusetts Educators
Video: Introduction to MTSS


To develop engaged, well-balanced learners through collaborative, caring relationships.


WELLNESS ● EQUITY ● ENGAGEMENT



http://www.abschools.org

https://www.doe.mass.edu/sfss/mtss/blueprint.pdf

https://youtu.be/sQ19HRJvLtA





Five years ago, the district identified an MTSS model as a high priority and in 2017, initiated a review of its


existing system of supports.  This led to the addition of an additional elementary literacy and social studies


coordinator and three STEAM coaching positions.  As we began to align our system of support, there was


attention paid to professional learning in the areas of Universal Design for Learning, Seeking Educational Equity


and Diversity, Co-Teaching and workshops on language use.  Our District revised the District Curriculum


Accommodation Plan (DCAP), implemented a student-centered coaching model, revised curricula to more fully


align with state standards and has implemented universal screening tools such as the Early Bird Screener


(literacy) and i-Ready (literacy and math).  While these serve as examples of initial steps our District has taken,


they are not yet embedded within the daily practices and culture of our schools and classrooms.  There


remains much work to be done and the current model, as structured, is not adequate to meet the needs of our


educators and students.


The data from our initial Fall 2020 i-Ready assessment indicated significant numbers of students performing at


least one grade-level below benchmark in literacy and mathematics.    These data should be viewed with some


caution as they represent a single data point, were the result of a pilot implementation of the district-wide


assessment, some students participated in the assessment remotely, and the assessment was given a little over


a month after students returned from a 6 month school closure.  The collection of this data however,


represents an important first step in developing a district-wide understanding of how our students perform


that can inform decisions around supporting students in a more systemic fashion.


Additionally, data analysis of students in special education places our District at significant risk of


disproportionality for overidentification of students who are Black, Latinx, are English Learners or are from low


socio-economic backgrounds. The data around disproportionate representation in special education were


highlighted in the 2017 report, but little has changed since that time.  As we look ahead to our return next fall, I


believe that having a stronger system of support for our elementary school students needs to be our single


greatest priority and will have the deepest long-term impact on the education and instruction we provide to


our students.


Disclaimer: The proposal we will discuss at our school committee meeting on 4/15/21 is limited in scope to


proposed staffing changes in order to support a build-out of the current MTSS model.  Our proposal and


presentation is focused on a build-out of the academic supports available in our schools.  It is not intended to


be a complete MTSS proposal and does not include a robust discussion of social-emotional and behavioral


support for students.  The district completed a program evaluation of our social-emotional supports through


the District Management Group in 2019-20.  Since that time, we have added a program through the Assabet


Valley Collaborative to provide Family Support Partners for students requiring wrap-around services and family


services coordination, and have expanded special education programming to include a social-emotional


program at the elementary level.   We will continue to implement the recommendations of that report and


realign the roles and responsibilities of existing staff to that end.


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT



https://drive.google.com/file/d/0B7u_gvG5XC8SOGFZaXJndThwMlk/view

https://drive.google.com/file/d/0B7u_gvG5XC8SOGFZaXJndThwMlk/view





Proposal


We propose to add several new positions to our elementary schools next year, including:


● three literacy coaching positions,


● three additional STEAM coaching positions, and


● three certified math specialist positions


The following diagrams show the current and proposed ABRSD System of Supports:


~ This section intentionally left blank ~


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT







ABRSD Current System of Supports


ABRSD Proposed System of Support


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT







Ultimately, the purpose of the MTSS system is to allow educators to collaborate within teams with the goal of


increasing the number of students who move forward in their learning.  The diagram below describes a broad


overview of the MTSS process:


This Spring and Summer, we will develop clear and consistent instructional support/child study processes,


outcomes, and goals for the system of support over the coming months, along with a clear and practical plan to


use data to inform our decisions and implement this process in our schools.


Funding


This is an important move forward for our elementary schools and does not come without significant cost. The


table below specifies new costs associated with the proposed staffing additions:


EXPENSES - NEW MODEL # Cost SUBTOTALS


Elementary Math Specialist 3 $72,000 $216,000


Literacy Coach 3 $85,000 $255,000


STEAM Coach 3 $85,000 $255,000


Health Insurance 9 $12,000 $108,000


$834,000


In order to fund this proposal, we will need to look carefully at how we can reallocate resources and staff


within the district in new ways.  In addition to accounting for staff attrition at the high school and shifts


associated with declining enrollment, we will propose a gradual, multi-year shift in funding away from


classroom assistants to build out the MTSS model. Because we can take advantage of new federal stimulus


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT







money, the opportunity to make this change now means that we can add all of the proposed supports now and


still maintain much of the current classroom assistant model in the coming year with a gradual reduction in


assistants over a three year period.  Specifically, the proposal eliminated classroom assistants in Grade 6 in year


1, in grade 5 in year 2, and in grade 4 in the third and final year.


REVENUE/OFFSET - NEW MODEL


DESE Competitive SOA Grant Early Literacy $100K


High School Attrition (Reductions for Class Size) $130K


Elementary Math Assistants (6 @ 19 hours) $96K


Grade 6 Assistant Hours - Year #1 eliminate $170K


Grade 5 Assistant Hours - Year #2 eliminate (Year #1 fund with ESSER-3) $170K


Grade 4 Assistant Hours - Year #3 eliminate (Year #1&2 fund with ESSER-3) $170K


$836K


Our district does not have the financial means to continue to add staff without closely examining how we can


reallocate existing resources.   DESE annually updates its Resource Allocation and District Action Report


(RADAR).  The report looks across districts to help leaders inform decisions about resource allocation. An


examination of staffing level of ABRSD and comparable districts shows inconsistency and opportunity to


examine the balance within our district between certified educators (Teachers) and assistants


(Paraprofessionals):
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This proposal represents a strategic shift in how the district allocates resources and staff.  In recognition of the


level of change required to implement this system, we are simultaneously proposing to use federal stimulus


money (either ESSER-3 or ARP) to mitigate the impact of the change on our educators and students.


I want to recognize that our classroom assistants have played a major role in the history of our elementary


schools.  Our assistants have formed positive relationships with our students, were able to mitigate the impacts


of very large classes after the last recession, and supported both our staff and students.  During the pandemic,


they played a large role in providing services to students at home.  Our student needs however, are continuing


to increase and with that change comes a greater need for collaborative problem solving and a more aligned,


intentional and systemic approach to supporting the needs of our young people.


Impact/Effectiveness


Our Theory of Action for the implementation of an MTSS model is that if we align resources and services across


general education through a tiered system of supports, we will ensure that every student has access to


equitable opportunities and outcomes, regardless of gender, socio-economic status, race, disability, gender


identity, or other differentiating characteristics.


The specific goals of this staffing proposal and plan are to increase the number of students who are performing


at or above grade level by increasing their proficiency in identified critical standards.  While we will need Spring


and Fall 2021 assessment data to set specific benchmarks for the program, our short-term goals for


implementation of the proposed model include:


• By spring 2022, XX% of students will perform at or above grade level on end-of-year i-Ready math and
literacy assessments


• By spring 2022, X% of students in grades K-6 will meet targets for “annual typical growth” and at least
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X% of students will meet targets for “annual stretch growth” on iReady math and literacy assessments


• By spring 2022, decrease disproportionate referral of certain subgroups (e.g. Black, EL, low
socioeconomic status) in special education by X% or more, and ensure referrals are appropriately made


In the long-term, we also plan to:


• By 2025, decrease the disproportionate representation of certain subgroups (e.g. Black, EL, low
socioeconomic status) in special education by X% or more


• Broaden student representation in advanced coursework at the secondary level


Conclusion


Unfortunately, there is never a perfect time to make a major change and the heels of a pandemic is no


exception.  I believe that now is the appropriate time to move this important priority of the district forward as


we anticipate increased variability and vulnerability within our student population as a result of the pandemic,


our data around disproportionality has not changed with our current practices, and we have a unique funding


opportunity to mitigate the impact of this change over several years through the use of federal stimulus dollars.


I look forward to your questions and feedback.
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Aligning Staff to Support Student Needs


MTSS: An Aligned System of Services
April 15, 2021
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District Strategy 
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MA DESE: MTSS Blueprint for Massachusetts Educators


Video: Introduction to MTSS 
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Theory of Action...


If we align resources and services across general 
education through a tiered system of supports, we will 
ensure that every student has access to equitable 
opportunities and outcomes, regardless of gender, 
socio-economic status, race, disability, gender identity, or 
other differentiating characteristics.



https://www.doe.mass.edu/sfss/mtss/blueprint.pdf

https://youtu.be/sQ19HRJvLtA
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Why now?
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“All students are capable of success. While 
Massachusetts leads the nation in 
performance on multiple measures, we still 
have students who are not experiencing the 
success they deserve.”


- p. 2, DESE MTSS Blueprint for Massachusetts Educators 
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Pandemic Effect


- p. 27 District Management Council Virtual Roundtable Presentation 
March 18, 2020
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i-Ready Literacy Data Fall 2020 (Grades 1-8)


1000+ students (34%) at 
least 1 grade level below
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i-Ready Mathematics Data Fall 2020 (Grades 1-6)


1000+ students (50%) 
at least 1 grade level 
below
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Disproportionate representation occurs 
when districts identify, place in more 
restrictive settings, or discipline children 
from any group at markedly higher rates 
than their peers.


-U.S. Department of Education
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Disproportionate Representation at AB:
16% of all students have an Individualized Education Program (IEP)


• 33% of students who are Black have an IEP


• 23% of students who are Latinx have an IEP 


• 20% of students who are White have an IEP


• 7.5% of students who are Asian have an IEP


• 30% of students from low socioeconomic backgrounds have an IEP


25% of English learners have an IEP (5%)


• Of these ELs, 23% are identified with a Communication Disability 
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9th Grade CP1 Mathematics Class 2020-21


Grade 9 students taking mathematics = 405
Students in CP1 level mathematics class = 22


63% (54%) are boys
27% (6.6%) are Hispanic
68% (12%) are of lower socioeconomic status
81% (11%) have an IEP


(% of total 9th graders taking math)  
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This is a systemic problem that requires a systemic solution.  
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What is MTSS?
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What is MTSS?


A framework designed to meet the needs of all students by 
ensuring that schools optimize data-driven decision making, 
progress monitoring, and evidence-based supports and 
strategies with increasing intensity to sustain student growth 


MTSS is not just about tiered interventions, but rather how all 
the systems in a school or district fit together to ensure a 
high quality education for all students


-DESE MTSS Blueprint for Massachusetts Educators
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Source: DESE MTSS Blueprint for 
Massachusetts Educators



https://www.doe.mass.edu/sfss/mtss/blueprint.pdf

https://www.doe.mass.edu/sfss/mtss/blueprint.pdf
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System of Aligned Services
Aligned Services Description of Supports


Universal Support 
every student


● Inclusive practice- “instructional and behavioral strategies that improve academic and social emotional 
outcomes for all students in general education settings” (Educator Effectiveness Guidebook for Inclusive Practice, 2017)


● Coherent curriculum with options and choices for how students learn
● Materials, scaffolds and supports needed to learn


Targeted Support
for students who 
require additional 
time and instruction


● Occurs in addition to universal support in the general education classroom. 
● Small groups to preview materials and skills, receive additional opportunities to practice skills, etc.
● Supports are targeted, with additional time and a narrow focus of instruction/intervention


Intensive Support
available to students 
who need support to 
overcome significant 
learning barriers


● Explicit and focused instruction either individually or in very small groups
● May occur in the general education classroom 
● The purpose of intensive support is to help students overcome significant barriers to learning academic 


and/or behavior skills required for school success. These supports require effective levels of collaboration 
and coordination among the staff (general and specialized) providing services to the student. 
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Where are we now?
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Steps Taken: 2017 MTSS District Review
This report cited concerns around a variety of inconsistencies across the district, 
including:


1. Few strategic or intensive intervention services available in general education (GE)


2. The lack of sufficient and universally-designed core instruction in general education


3. A lack of expectations for GE teachers to support the instructional needs of ALL students


4. The degree to which general and special educators align instruction with state standards


5. Dedicated support and resources for GE to build their capacity (e.g. coaches)


6. Inconsistency in Child Study Team (CST) Student Study Team (SST) processes K-12 


7. No common language or shared understanding of special education eligibility criteria


8. Limited use of evidence of student learning (data) to assess student progress
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Initial Steps: 2018-Present


Universal Level (“Tier 1” Classroom) Focus:
• Professional Learning


• Universal Design for Learning (UDL)
• Seeking Educational Equity and Diversity (SEED) Workshops
• Co-Teaching Seminars
• Workshops on Language Use 


• Revised District Curriculum Accommodation Plan (DCAP)
• Student-Centered Coaching Model
• Curriculum (STE Investigations; SS Units of Study; Structured 


Literacy/Fundations K-3, Illustrative Mathematics Program)
• Early Bird and i-Ready Screening Tools



https://drive.google.com/file/d/0B7u_gvG5XC8SOGFZaXJndThwMlk/view?usp=sharing
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Current 
System


Added 2019


Added 2020


Added 2018
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Targeted efforts to increase PK-12 certified staff 
in departments (since regionalization)


+  8.0    English Language Educators 
+20.5    Special Educators
+  2.9    BCBA
+  7.6    Counselor, Adj. Counselor, Psych., Social Workers
+  128K Annual Wraparound Services - Contracted Staff
Plus...
+ 1.0   Library/Media Specialists
+ 1.0   Digital Literacy Coach/Specialists
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What are the proposed 
changes?
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Proposed 
System of 
Support  


Purple are 
Proposed 
Positions
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What Will Look Different?


Focus on becoming solution-oriented with measurable 
outcomes by:
• Expanding the use of data-informed instructional 


decisions
• Implementing consistent team structures across schools


• Collaboration through team-based approach
• Short (8-10 week) outcome-focused cycles
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How will this be funded?
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Net Budget Impact


• Proposal is budget-neutral 
• (does not add cost to budget in short-term or long-term)


• Shifts current resources to new priorities


• Proposed use of some federal stimulus over 2 years to 
offset cost-shifts
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Proposed Costs


# Cost SUBTOTALS


EXPENSES - NEW MODEL


Elementary Math Specialist 3 $72,000 $216,000


Literacy Coach 3 $85,000 $255,000


STEAM Coach 3 $85,000 $255,000


Health Insurance 9 $12,000 $108,000


$834,000


Proposed Expenses
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Proposed Funding


Proposed Revenue & Reallocation of Positions


REVENUE/OFFSET - NEW MODEL


DESE Competitive SOA Grant Early Literacy $100K


High School Attrition (Reductions for Class Size) $130K


Elementary Math Assistants (6 @ 19 hours) $96K


Grade 6 Assistant Hours - Year #1 eliminate $170K


Grade 5 Assistant Hours - Year #2 eliminate (Year #1 fund with ESSER-3) $170K


Grade 4 Assistant Hours - Year #3 eliminate (Year #1&2 fund with ESSER-3) $170K


$836K
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Current Staffing Levels/Comparable Districts


Source: MA DESE Resource Allocation and District Action Reports, July 2020 p. 14
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3-Year Plan for Classroom Assistants
Utilize ESSER-3/ARP stimulus to fund gradual reduction of classroom assistants in grades 6, 5 
and 4 over 3 years


Year 1: 2021-22 Year 2: 2022-23 Year 3: 2023-24


Grade 6 $0


Grade 5 $170K 
(ESSER-3/ARP)


Grade 4 $170K
(ESSER-3/ARP)


Grade 6 $0


Grade 5 $0


Grade 4 $170K
(ESSER-3/ARP)


Grade 6 $0


Grade 5 $0


Grade 4 $0


Total Use of Federal Stimulus: $510K/ 2 years



https://drive.google.com/file/d/1LsRABc6InAY_QrTUsTATxsm7dt0aMxH9/view
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What are our next steps?
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Next Steps
Recruitment & Hiring 


Spring/ Summer Planning
• Sprint cycles - 


• Data plan
• Professional learning plan
• Process, forms, and family engagement 
• Schedule


Fall Implementation
• Leadership
• Professional Learning
• Assessment/Data Collection
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Impact/Effectiveness: Outputs
Spring/Summer 2021:


• Leadership Professional Learning
• District-wide and School-based 


implementation plans:
• Data plan
• Professional Learning Plan
• Process, Forms & Family 


Engagement
• Schedule


Fall 2021:
• Professional Learning 
• Student Assessment/Data Collection
• School/Grade-level Goal Setting
• Initiate 1st Cycle


Winter 2021/22:
• 2nd Cycle
• Mid-year assessment data collection & 


analysis
• School & Team goal check-in/update


Spring 2022:
• 3rd Cycle
• EoY data collection
• Program assessment against established 


goals
• Report out
• Revisions to process
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Impact/Effectiveness: Outcomes
Short-term:


• By spring 2022, X% of students will perform at or above grade level on end-of-year i-Ready 
math and literacy assessments (need spring 2021 assessment data)


• By spring 2022, X% of students in grades K-6 will meet targets for “annual typical growth” and at 
least X% of students will meet targets for “annual stretch growth” on iReady math and literacy 
assessments (need spring 2021 assessment data)


• By spring 2022, decrease disproportionate referral of certain subgroups (e.g. Black, EL, low 
socioeconomic status) in special education by X% or more, and ensure referrals are 
appropriately made


Long-term:
• By 2025, decrease the disproportionate representation of certain subgroups (e.g. Black, EL, low 


socioeconomic status) in special education by X% or more 


• Broaden student representation in advanced coursework at the secondary level  
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Summary - Why Now?


• Identified priority for the District
• Data hasn’t changed much over time
• Pandemic increased student variability and vulnerability
• Funding opportunity - preserves much of what we have 


with gradual changes over time 
• Increased awareness of our educators of teaching and 


learning decisions for each student
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Questions & Feedback ?
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This document was developed in collaboration with 


Novak Education Consulting and Rodriguez Educational 


Consulting Agency (RECA); with additional contributions 


from the University of Connecticut and the HILL for Literacy. 


Special thanks to the multitude of district, school, and 


state stakeholders who provided input in the design of this 


reenvisioned MTSS Blueprint.
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Why MTSS?


All students are capable of success. While 
Massachusetts leads the nation in performance on 
multiple measures, we still have students who are 
not experiencing the success they deserve. 


Recent reports such as the “Review of 
Special Education in the Commonwealth of 
Massachusetts: A Synthesis Report” by Hehir 
and Associates (2014) and “No. 1 for Some: 
Opportunity and Achievement in Massachusetts” 
by the Massachusetts Education Equity Partnership 
(2018) demonstrate the consequences of an 
inequitable education system for students with 
disabilities, students who are English learners, 
economically disadvantaged students, and 
students of color in Massachusetts. 


This is not because these students can’t or don’t 
want to learn. We must recognize that many of our 
schools are not organized to meet the needs of all 
learners (Meyer, Rose & Gordon, 2014). 


Although some students face barriers that have 
the potential to interfere with their ability to make 
optimal progress, there is evidence that schools 
and classrooms can raise student achievement 
despite these barriers (Hattie, 2018; Meyer, Rose, 
and Gordon, 2014). 


For example, through efforts such as wrap-around 
services, the use of high-quality core curricular 
materials, evidence-based interventions, trauma 
informed practices, and strategies to engage 
all learners, schools have the ability to address 
factors that may impact student learning. Schools 
can minimize or eliminate barriers and improve 
student outcomes when they design equitable, 
tiered, universally-designed systems of support 
that address students’ academic, behavior, and 
social emotional well-being in ways that are 
culturally sustaining. 


MTSS is a framework designed to meet the needs 
of all students by ensuring that schools optimize 
data-driven decision making, progress monitoring, 
and evidence-based supports and strategies with 
increasing intensity to sustain student growth. 
MTSS is not just about tiered interventions, but 
rather how all the systems in a school or district fit 
together to ensure a high quality education for all 
students.


To realize this success, multi-tiered systems must 
be supported by leadership, competency, and 
implementation drivers to ensure that district 
resources and efforts are focused on supporting 
all students, who can and will learn and succeed 
with our support. 


2



http://www.doe.mass.edu/sped/hehir/2014-09synthesis.docx

https://number1forsome.org/wp-content/uploads/sites/16/2018/09/Number-1-for-Some-9.25-18.pdf
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S E C T I O N  1


MULTI-TIERED SYSTEM OF 
SUPPORT (MTSS)
What is MTSS?
According the Every Student Succeeds Act 
(ESSA, 2015), a multi-tiered system of support is 
“a comprehensive continuum of evidence-based, 
systemic practices to support a rapid response to 
students’ needs, with regular observation to facilitate 
data-based instructional decision making.’’ 


Harlacher et al. (2014) described six key tenets of the 
MTSS framework: 


 � All students are capable of grade-level learning 
with adequate support.


 � MTSS is rooted in proactivity and prevention.
 � The system utilizes evidence-based practices.
 � Decisions and procedures are driven by school 


and student data.
 � The degree of support given to students is based 


on their needs.
 � Implementation occurs school-wide and requires 


stakeholder collaboration.


The current MTSS model in Massachusetts has been 
refined from previous versions. For example, this 
blueprint more explicitly focuses on equitable access 
and universal design for learning (UDL) and fully 
integrates social emotional and behavioral supports 
with academic supports (Lane, Oakes, Cantwell, & 
Royer, 2016).


What is the difference 
between MTSS and RtI?


Response to intervention (RtI) 
was added to the Individuals 
with Disabilities Education 
Act in 2004 as an alternative 
evaluation procedure.


The goal of RtI was to provide 
screening for all students, deliver 
academic interventions, monitor 
student progress, and use the 
students’ responses to those 
interventions as a basis for 
determining special education 
eligibility (Turse & Albrecht, 2015).


ESSA distinctly references multi-
tiered systems of support, but there 
is no reference to Response to 
Intervention (RtI), and in fact they 
are two distinct tiered approaches.


While RtI focuses on direct services, 
supports, and interventions 
for students at risk, MTSS is 
a systematic approach that 
addresses conditions for creating 
successful and sustainable 
system change while also 
supporting students and staff. 


As opposed to a reactive 
model that responds to student 
achievement declines as a 
rationale for resources and 
services, MTSS puts the onus 
on the system, not the student, 
and is proactive in getting all 
students what they need.



https://www.congress.gov/114/plaws/publ95/PLAW-114publ95.pdf





4


MULTI-TIERED SYSTEM OF SUPPORT |   BLUEPRINT FOR MA


B L U E P R I N T


C O M P O N E N T S


Foundational 
Framework 


& Focus


Tiered Support


System
Drivers


Foundational Framework and Focus


This blueprint will unpack the components of a 
multi-tiered system of support (MTSS) through the 
foundational framework of universal design for 
learning (UDL) and a focus on equitable access.


Tiered Support
MTSS provides a continuum of supports, which 
are typically conceptualized across three levels of 
increasing intensity (Rodriguez, Loman & Borgmeier, 
2016).


These tiers represent the level of support a student 
may need at any point in his/her/their schooling. All 
tiers are universally designed using the principles of 
UDL and ensure equitable access for all students.


 � Academic
 � Behavioral
 � Social Emotional


System Drivers
This section will review the conditions and systems 
necessary to support a robust and effective MTSS 
approach, inclusive of the following drivers.


 � Leadership Drivers
 � Competency Drivers
 � Implementation Drivers







5


MULTI-TIERED SYSTEM OF SUPPORT |   BLUEPRINT FOR MA


M T S S  V I S U A L


Intensive 
Support


TIER 3


Targeted Support
TIER 2


Universal Support
TIER 1


Academic Behavioral 


Social Emotional 


U
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ERSAL DESIGN FOR LEARNING


  EQUITABLE ACCESS


Leadership
Drivers


Competency
Drivers


Implementation
Drivers
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S Y S T E M  O F  S U P P O R T







6


MULTI-TIERED SYSTEM OF SUPPORT |   BLUEPRINT FOR MA


S E C T I O N  2


FOUNDATIONAL FRAMEWORK & FOCUS
UDL (Universal Design for Learning)
Universal design for learning (UDL) is a framework that reduces barriers in instruction, 
proactively provides appropriate accommodations and supports, and allows for high-
achievement expectations for all students, regardless of their unique strengths and 
challenges. This is done by providing options and choices for students to personalize 
their learning. UDL is an educational framework based on research in cognitive 
neuroscience that guides the development of flexible learning environments that can 
accommodate learner variability.


U
D


L 
F


R
A


M
E


W
O


R
K 


C
O


M
P


O
N


E
N


T
S


Multiple Means of 
Engagement
The Why of Learning


Multiple Means of  
Representation


The What of Learning


Multiple Means of 
Action & Expression


The How of Learning


The UDL framework, first defined by David Rose, Ed.D. of the Harvard Graduate School 
of Education and the Center for Applied Special Technology (CAST) in the 1990’s, calls for 
creating curriculum from the outset that provides:


 � Multiple means of engagement to tap into learners’ interests, challenge them 
appropriately, and motivate them to learn,


 � Multiple means of representation to give learners various ways of acquiring 
information and knowledge, and,


 � Multiple means of expression to provide learners with options for demonstrating 
knowledge and skills.


Instructional planning, as defined in the UDL literature, has four parts: goals, methods, 
materials, and assessments (Meyer, Rose & Gordon, 2014). UDL is intended to increase 
access and engagement in learning by reducing physical, cognitive, intellectual, and 
organizational barriers, as well as other obstacles. Instructional goals, through the UDL 
lens, focus on standards-based instruction and the design of instruction that allows all 
students to have equitable access to grade-level standards in learning experiences that 
are engaging and personalized to their needs. UDL principles also lend themselves to 
implementing inclusionary practices in the classroom, including behavioral and social 
emotional teaching and learning.
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Equitable Access
All students receive challenging, grade-appropriate tier I instruction and have equitable 
access to high quality, universally designed academic, behavioral, and social emotional 
curriculum and instruction that integrates culturally sustaining pedagogy and is 
linguistically responsive. In our planning, it is important to ensure equitable access to 
highly qualified teachers along with comprehensive efforts to diversify our workforce.


Piper et al. (2006) define access as the ability to obtain a seat in a classroom or to 
receive services, whereas equity is the ability to obtain that seat or service regardless 
of “ethnicity, language spoken at home, gender, rural or urban location, or regional 
differences” (p. 2). All students, regardless of disability, English language proficiency 
status, income, race, or academic performance can receive tier 1, 2, and 3 services.


Culturally sustaining pedagogy “describes teaching and learning that seeks to 
perpetuate and foster linguistic, literary, and cultural pluralism as part of the democratic 
project of schooling and as a needed response to demographic and social change” 
(Paris, 2017, p.2). To provide equitable access to tier 1, districts need to ensure that all 
teachers have access to high-quality curricular materials that support them in crafting 
learning experiences that are inclusive and socially just for all students. To do this, school 
systems have to implement asset and strength-based approaches to teaching and 
learning. 


For example, we must ask ourselves how we can support the dynamic mix of abilities, 
races, ethnicities, classes, genders, neighborhoods/regions, religions, and interests of our 
students, staff, families, and communities. When planning instruction, we must consider 
critical questions like, “Do our schools represent the students and families as they 
believe themselves to be?,” “What interests and engages our students, staff, families, and 
community?,” and “How do we leverage the skills, capacities, and strengths within our 
community as we design learning experiences that meet the needs of all students?”


To ensure equitable access, districts must recognize all students as general education 
students first, and recognize diversity and inclusion as a necessary good. As a result, 
the focus of MTSS should be creating strong tier 1 systems and supports that are 
supplemented, not replaced, by tier 2 and tier 3 supports.
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S E C T I O N  3


TIERED SUPPORT
The problem-solving process in MTSS is an ongoing methodology for effective decision 
making at all levels of the system and across all three tiers (Council of the Great City 
Schools, 2012). The tiers in this model represent instruction and supports.


Within the MTSS model, universal supports such 
as high quality, universally designed, culturally 
sustaining, and evidence-based curriculum, 
instruction, and assessments are provided for all 
students.


Movement amongst the three tiers is fluid 
and is not determined or defined by specific 
designations, such as diagnosed disabilities. 
Rather, movement is supported by data from 
universal screeners, diagnostic assessments, 
progress monitoring, and how a student responds 
to one level of intervention.


Any and all students should have access to 
supports when they need them. In addition, 
obtaining services at one point does not mean that students will always need that level 
of support. The MTSS process is not always linear, but rather oriented around problem-
solving.


When data suggests that students require more or less intensive supports to aid either 
remediation or enrichment, they will move throughout the tiers based on that need.


No student should be labeled by an intervention tier. For example, a child is not a “tier 2 
student” but rather a student requiring tier 2 supports in a specific skill/content area(s). 
In addition, when a student receives interventions in tier 2, it should not replace tier 1 
supports. These supports build upon one another.  Moreover, students can move fluidly 
through tier 1, 2, and 3 supports as needed. For example, if data suggests that students are 
not meeting the standards, what additional supports may they need? Similarly, if students 
significantly exceed the standards, what tier 2 supports may be necessary to optimize 
challenge and promote growth? It’s also important to note that students may need tier 2 
supports in one area (e.g., math standards) but may need only tier 1 supports in another 
area (e.g., relationship-building).


Intensive 
Support


TIER 3


Targeted Support
TIER 2


Universal Support
TIER 1
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Intensive 
Support


TIER 3


Targeted Support
TIER 2


Universal Support
TIER 1


Intensive 
Support


TIER 3


Targeted Support
TIER 2


Universal Support
TIER 1


Intensive 
Support


TIER 3


Targeted Support
TIER 2


Universal Support
TIER 1


Tier 1
These are supports available to all students through a general 
education program. Inclusive practice, which is linguistically 
responsive and culturally sustaining, is a cornerstone of tier 1. 
Inclusive practice is defined as “instructional and behavioral 
strategies that improve academic and social emotional 
outcomes for all students, with and without disabilities, in general 
education settings” (Educator Effectiveness Guidebook for 
Inclusive Practice, 2017). For example, providing students with 
a high-quality, coherent curriculum that provides options and 
choices for how they learn (i.e, access to books, videos, or direct-
teacher instruction), what materials, scaffolds and supports they 
need to learn (i.e., visuals, exemplars, graphic organizers, rubrics, 
etc.), and how they can express what they have learned will allow 
more students to access rigorous, standards-based instruction.


Tier 2
Tier 2 supports occur in addition to the supports that are 
provided in tier 1 settings. These supports are generally done in 
small groups and include additional opportunities to practice 
the skills necessary for core instruction or strategies for 
enrichment.


Tier 3
Tier 3 provides more intensive support. These are often explicit, 
focused interventions that occur individually or in very small 
groups. It is important to note that tier 3 is not synonymous with 
special education. Students with disabilities may not need tier 3 
support and students not identified with a disability may in fact 
need tier 3 supports.
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Case in Point: Tiered Support


Imagine a grade 6 classroom where all students 
have access to a high-quality core curriculum 
that is universally designed and attends to 
social emotional learning in all content areas. 
There is also a 
strong school-wide 
Positive Behavioral 
Interventions and 
Supports (PBIS) 
system, which 
is supported by 
teacher classroom 
management. 


The classroom 
teacher utilizes 
universal screening tools with all students, 
consistently monitors their progress, and 
receives high-quality professional development 
in evidence-based practices and ongoing 
coaching support aligned to the curriculum.


All students receive tier I supports in the 
classroom and the teacher frequently monitors 
student progress. While reviewing student data 
with the school data team, the team notes 
that there are a few students whose needs are 
not being fully met by the tier I supports. 


The teacher has two students who have recurring 
behavioral challenges during her literacy class. 
The grade/cohort level team should compare 


notes on whether those students have persistent 
behavioral challenges or if they only occur during 
literacy. If the former, they may collectively confer 
with the student support worker and decide 


whether a social skills/
tier 2 or tier 3 support 
would be helpful and 
appropriate. If the 
latter, it may have 
more to do with that 
particular teacher’s 
instructional style 
or relationship with 
the students.


Two additional 
students struggle with decoding multi-syllabic 
words, which significantly affects their reading 
comprehension. In addition to working with 
the students in small groups during reading 
workshop, the teacher refers those students to 
the reading specialist who determines that they 
would benefit from an evidence-based reading 
intervention. After six weeks, the data team will 
review student progress and determine next steps.


Although these students have varying needs, 
MTSS allows all of them to access rigorous and 
engaging learning opportunities in tier I as well 
as research-based supports in tiers 2 and 3.


Although students have a range of 
different needs, MTSS allows all of 


them to access rigorous and engaging 
learning opportunities in tier I as well as 


research-based supports in tiers 2 and  3.


10
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S E C T I O N  4


SYSTEM DRIVERS


Leadership Drivers
Implementation requires leaders who address the adaptive issues (such as consensus 
building and identifying/removing barriers that interfere with the development of an 
effective multi-tiered system) paired with technical support (such as finding time for 
teachers to collaborate and providing curriculum resources). Hall and Hord (2011) found 
a .74 correlation (significant to the .01 level) between the adaptive leadership style of an 
administrator and implementation success. This driver also refers to the structures that 
foster collaboration and stakeholder input. 


Shared Responsibility & Collaboration
In an effective multi-tiered system, representative stakeholders with decision-making authority team 
together to collaboratively lead planning and implementation efforts using communication feedback 
loops and purposeful meeting structures. District and school leadership teams regularly use 
formative and summative data to evaluate systems, strategies, policies, and student outcomes. This 
data is used to inform action plans at the district, school, classroom, and individual student levels. 


Leaders are encouraged to consider the process of supporting MTSS as a long term commitment. 
Robust changes take ongoing prioritization and commitment along with long-range planning. 
Without thoughtful planning, initiatives are not likely to be implemented with fidelity. We sometimes 
refer to this pattern as the “rain not hitting the ground” (i.e., high level decisions are made but the 
changes and practices are not seen at the classroom level).


Leaders should consider the following stages in their planning. The planning stages below were 
adapted from the National Implementation Research Network1:


E X P L O R AT I O N
During the exploration stage, the team learns more about multi-tiered systems and recognizes 
the need to build a system that meets the needs of all students. During this stage, teams may ask 
themselves:


 � What is MTSS? 
 � What will it take to implement a multi-tiered system of support in our school or district?
 � How will we assess our readiness for change so we can eliminate barriers that may prevent 


successful implementation of MTSS?


 1. National Implementation Research Network, 2018. Used with permission.







12


MULTI-TIERED SYSTEM OF SUPPORT |   BLUEPRINT FOR MA


P L A N N I N G
During the planning stage, teams create strategic plans for how they will acquire the resources needed 
to create an effective multi-tiered system of support. For example, providing initial training for staff, 
finding or establishing performance assessment tools to measure success, and ensuring teachers have 
access to high-quality curricular materials are steps that need to be in place before the work can be 
done effectively. During this stage, teams may ask themselves:


 � What are our goals and do we have a defined action plan?
 � What early professional learning needs to occur to build the foundation for implementation?
 � How will we measure success?
 � How do we engage all stakeholders in understanding the relevancy of this work?


I N I T I A L  I M P L E M E N TAT I O N
During the initial implementation phase, schools and districts begin to implement a multi-tiered system 
of support. During this stage, teams may ask themselves:


 � What structures are in place (e.g., new schedules) to support early implementation changes?
 � How do we support early innovators with robust scaffolds and supports such as PD and coaching?
 � How are we using data to drive our work?
 � How much time is provided for early adopters to collaborate and reflect on their new practices? 


(Senge & Kleiner, 1999).  


F U L L  I M P L E M E N TAT I O N
Full Implementation is reached when 50% or more of the intended practitioners, staff, or team members 
are implementing the identified strategies with fidelity and seeing strong outcomes for all students.


During this stage, teams may ask themselves:


 � How will we scale up the professional learning options to meet the needs of the early adopters as 
well as those just beginning?


 � How are we using data to refine our system of support?
 � How do we maintain a focus on this work through transitions in leadership?


Below are samples of what this may look like in practice. 


 � Leadership Team - There is an active leadership team that takes on the responsibility of ensuring 
that systems meet the needs of all learners. The team has the authority to make resource, 
scheduling, programmatic, and staffing decisions and has representation from a range of 
stakeholders (including curriculum & instruction, student support, special education, and English 
learner departments).  


 � Communication & Collaboration Structures - The leadership team uses effective mechanisms to 
not only collaborate internally (e.g., agendas, protocols), but to regularly seek input and feedback 
from key stakeholders (including staff, students, families, and the community) and to communicate 
important information and decisions. All stakeholders are committed to the work and regularly 
participate in planning and implementation activities.


 � Policies and Procedures - Policies are established by the school committee to support equity 
(e.g., ensuring the annual budget funds schools equitably according to need; requiring an equity 
audit to be conducted on a regular basis to determine factors such as institutional bias). Similarly, 
administration defines procedures to ensure that all students can be successful in the school system 
(e.g., proportional scheduling is used to ensure that all students have access to higher level courses; 
codes of conduct are developed with an equity lens). All policies and procedures are followed with 
fidelity.
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 � Scientifically-Based Planning Model - A multi-year planning process is used to 
thoughtfully examine data and identify priorities, conduct a root cause analysis and 
develop a logic model for how to address those priorities, and create an action plan to 
sustainably roll out, implement, and monitor the required systems and strategies identified 
through the logic model. The action plan is integrated into existing district and school 
improvement/strategic plans and details who is responsible for what, by when, and what 
foundational actions need to be taken so that the work can occur.


Resource allocation
It is essential that resource mapping occurs and districts prioritize and allocate their people, 
time, and funding in a way that optimizes the tiered systems needed to support their students. 
The National Implementation Research Network (NIRN) (2018) outlines how proactive, vigorous, 
and enthusiastic attention by the administration is used to reduce implementation barriers while 
supporting practitioners. 


School leaders are encouraged to make strategic use of staffing, scheduling, and budgeting.  
Resource allocation is a tangible way that leaders show their priorities. If MTSS is a focus, 
what resources have been provided to support it?  How is staffing prioritized to support tiered 
systems of support? How have we organized our schedules to support tiered instruction? Do we 
offer substantive time for professional development? These questions can be used as starting 
points to determine priorities for building effective multi-tiered systems. 


Below are samples of what this may look like in practice. 


 � Tiered Scheduling - The schedule allows time for evidence-based instruction and 
interventions to be delivered across all three tiers in order to meet the academic, social 
emotional, and behavioral needs of students.  In addition, the schedule does not remove 
students from the school’s educational program to receive intervention (i.e., schools are 
supplementing and not supplanting tier 1 services and are not removing students from 
lunch/recess and specials like physical education and music). The schedule allows for time 
to administer assessments to determine the specific needs of all students. 


 � Common Planning Time - Time is scheduled for department-, grade-, and student-level 
team collaboration and critical follow-up activities. Common planning times allow for 
planning across grade levels and content teams and are inclusive of interventionists, special 
educators, English learner teachers, and student support staff. There are effective protocols 
to guide these meetings. There is also time allotted for staff to analyze assessment data 
and determine the appropriate supports for each student (e.g., who needs support in 
intervention blocks; time for the pre-referral process) and what monitoring is needed.


 � Inclusive and Equitable Resources - The budget, staffing models, and master schedule 
are reviewed with a lens of inclusion and equity (e.g., do we ask questions like, “What is the 
typical proportion of learners with diverse needs in the general education classroom—for 
example, students who are English learners (ELs) or students with individualized education 
programs (IEPs)?” and “What is the composition of students enrolled in advanced, honors, 
and AP courses?”). Based on answers to those questions, the team makes decisions to 
modify the schedule and allocation of resources to move toward a more inclusive learning 
environment. Student needs and performance data drive the fiscal and asset management 
process.


13
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Student, Family, & Community Engagement
Collaboration between students, staff, families, and community partners is a key component 
in determining and providing appropriate supports for all students. Defined strategies for 
engagement are essential, such as the use of collaboration protocols, communication plans, 
feedback loops, stakeholder surveys, targeted outreach efforts, etc. (Ðurišic & Bunijevac, 
2017). Involving families in the development of an effective tiered system helps to ensure the 
development of culturally sustaining and linguistically appropriate models of support.


Below are samples of what this may look like in practice. 


 � Welcoming Environment & Relationships - The district and schools create a welcoming 
culture and environment for all families/caregivers, students, school staff, and community 
members.  Stakeholders are valued and connected to each other in support of high 
academic expectations, achievement, and healthy development and wellbeing.


 � Effective Communication - Families/caregivers, school/district staff, and administration 
engage in regular, meaningful dialogue about learning, high academic expectations, and the 
healthy development of students.  Schools systematically share information using multiple 
communication pathways and solicit input about school goals and initiatives with students, 
families, and the broader community.


 � Engagement in Student Support - Families/Caregivers and students are actively engaged 
in student support processes/decisions and regularly informed about progress. Families/
caregivers receive the information they need to advocate for their children and are informed 
of their rights to request a special education evaluation at any time during the tiered support 
process.
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Competency Drivers
Competency drivers revolve around building educator capacity to affect positive 
student outcomes through thoughtful staffing models, offering high quality 
professional development, research based coaching strategies, and effective, aligned 
systems for feedback and evaluation (NIRN, 2018).


Staff Recruitment, Selection, & Onboarding 
We need to look at our students’ needs and specifically hire staff who have the relevant expertise 
to meet them. This requires a mindset and belief that all students can learn at high levels. This 
belief should be evidenced in our procedures for recruitment, in the staff we select, and how we 
purposefully integrate our core beliefs in our onboarding programs (O’Connor & Freeman, 2012).


Below are samples of what this may look like in practice. 


 � Core Understanding and Beliefs - All staff have a firm understanding of the components 
and value of MTSS and believe that all students can be successful with appropriate levels of 
support. 


 � Hiring and Onboarding - Hiring criteria, recruitment, and selection for all district/
school administrators, educators, and other staff include knowledge, skill, and experience 
implementing MTSS. Onboarding programs and strategies support the building of MTSS 
expertise and skill sets.


 � Staffing Design - The staffing model and staff roles are designed to support implementation 
of MTSS based on students’ needs. Careful consideration is given to staff titles and duties 
to foster a positive approach to meeting the needs of all students. In addition, staff are (re)
allocated based on student need annually and throughout the year (e.g., if additional tier 2 
supports are identified as a need, staff schedules should be adapted to offer the necessary 
supports). 
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Professional Development & Coaching
Districts need a sustainable professional development plan that offers high-quality, on-going 
support, individualized and team professional development and coaching, as well as options to 
establish academic, behavioral, and social emotional expertise at all three tiers (Freeman, Miller, 
& Newcomer, 2015). This professional development needs to be designed to meet the needs of 
all learners while also aligning to the Massachusetts Standards for Professional Development 
(Massachusetts Department of Elementary and Secondary Education, 2015). These standards remind 
implementation teams to ensure that professional development is goal-directed, data-informed, and 
collaborative so that all educators are engaged in learning experiences that allow them to apply the 
professional learning in their practice. 


Facilitators of professional development should model good pedagogical practice and engage 
all educators using the principles of universal design for learning (UDL), the same principles that 
increase access and engagement for students in a multi-tiered system (Novak & Rodriguez, 2016). 
Designing professional development using UDL principles ensures that all educators have options 
and choices to learn about multi-tiered systems of support in ways that are relevant, authentic, and 
meaningful; have access to numerous scaffolds and resources that support both understanding 
and implementation; and have numerous opportunities to demonstrate their understanding and 
application of multi-tiered systems and receive feedback on their professional journey. Teachers 
need ongoing, job-embedded professional development opportunities to practice skillful use of the 
district’s curricular materials and deepen their understanding of how strong tier 1 instruction supports 
greater access to grade-appropriate content for all students.


In addition to high-quality professional development, educators need coaching systems to apply 
their conceptual understanding of MTSS by implementing new skills, engaging in reflective dialogue 
with someone with experience in using the strategies, and embedding these skills into daily practice 
(Freeman, Miller, & Newcomer, 2015).


Below are samples of what this may look like in practice. 


 � High Quality PD - Adequate time is provided for professional development to support the 
foundations of MTSS (such as PD on universal design for learning and culturally sustaining 
practices) and those professional learning options are embedded into the district and school PD 
plans. Staff actively participate in high-quality, universally designed, and ongoing PD with the 
goal of improving instructional practice and student outcomes. The PD meets the Massachusetts 
Standards for Professional Development and focuses on student academics as well as the social 
emotional/behavioral/mental health dimensions of learning. 


 � Adult Learning Culture - District and school culture is conducive to adult learning, where all staff 
hold themselves jointly responsible for student outcomes and regularly share their strengths 
and struggles in the spirit of helping each other continually improve practice. Professional 
development offerings are guided by data and student outcomes. 


 � Coaching - Specific staff are identified for advanced training in meeting the academic, social 
emotional, and behavioral needs of students (i.e., coaches). Coaches use multiple points of 
evidence to identify potential professional development priorities for teachers. Both teachers and 
their coaches work to draw out the connections between teacher actions, student actions, and 
student outcomes. Coaches work with teachers to determine the most appropriate professional 
development activities to efficiently close gaps in their practice or to build upon existing 
strengths. Coaching needs and functions are identified at both the district and school-levels and 
are reviewed at least annually.  







17


MULTI-TIERED SYSTEM OF SUPPORT |   BLUEPRINT FOR MA


Feedback & Evaluation
It is also important to align MTSS efforts with the Massachusetts Educator Evaluation Framework. 
Existing DESE resources (e.g., the Educator Effectiveness Guidebook for Inclusive Practice (2016b)) 
support these efforts with resources such as sample SMART goals, sample artifacts/evidence of 
practice, and related rubric elements. 


DESE’s Turnaround Practices Research (2016a) provides some examples of how to support feedback 
and evaluation. 


 � Defined expectations for rigorous and consistent instructional practices - School leadership 
has identified a clear instructional focus and shared expectations for instructional best practices 
that address clearly identified, student-specific instructional needs


 � Administrative observations leading to constructive, teacher-specific feedback, supports, and 
professional development - There is a defined and professionally valued system for monitoring 
and enhancing classroom-based instruction across the school and for individual teachers. The 
system includes frequent observations of instructional practice and the impact of instruction on 
student work, team-based and job-embedded professional development, and teacher specific 
coaching, when needed. 


In addition, feedback loops will help with fidelity checks. It is important to ask students and staff for 
their opinions about MTSS implementation from the end-user standpoint.


Below are samples of what this may look like in practice. 


 � Feedback to Support Implementation - The district utilizes feedback data (e.g., learning walk 
data; evaluation ratings) to inform ongoing PD, planning, and implementation support.


 � Academic Focused Feedback & Evaluation - The educator evaluation process is used to 
provide formal and informal feedback related to meeting the academic needs of students. The 
feedback is used to develop meaningful, actionable goals to improve practice and impact student 
achievement. Academic and social emotional/behavioral practice goals are integrated where 
appropriate. 


 � Social Emotional & Behavioral Focused Feedback & Evaluation -  The educator evaluation 
process is used to provide formal and informal feedback related to meeting the social emotional 
and behavioral needs of students. The feedback is used to develop meaningful, actionable goals 
to improve practice and impact student outcomes. Social emotional/behavioral and academic 
practice goals are integrated where appropriate.
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Implementation Drivers
Implementation drivers are the organizational systems that leaders create in 
order for tiered instruction and interventions to take place.


Tiered Continuum of Evidence-Based Practices
Evidence-based practices, instruction, and systems are provided to students by tier. Universally 
designed practices and supports are intrinsic to all tiers. The supports provided to students are 
defined by their needs. 


The Every Student Succeeds Act (ESSA, 2015) emphasizes the use of evidence-based activities, 
strategies, and interventions (collectively referred to as “interventions”). 


The term “evidence-based”means an intervention that demonstrates a statistically significant 
effect on improving student outcomes or other relevant outcomes. The criteria for identifying 
“evidence-based” interventions based on each of ESSA’s four levels are as follows:


 � Strong evidence from at least one well-designed and well-implemented experimental 
study;


 � Moderate evidence from at least one well-designed and well-implemented quasi-
experimental study;


 � Promising evidence from at least one well-designed and well-implemented correlational 
study with statistical controls for selection bias; or


 � Demonstrates a rationale based on high-quality research findings or positive evaluation 
that such activity, strategy, or intervention is likely to improve student outcomes or other 
relevant outcomes; and includes ongoing efforts to examine the effects of such activity, 
strategy, or intervention.


The Massachusetts Department of Elementary and Secondary Education (DESE) has identified 
the following required and allowable uses of the ESSA evidence-based provisions. Unless 
otherwise specified, “evidence-based” means “meets any of the four evidence levels described 
above.”


Below are samples of what this may look like in practice. 


 � Academic Supports & Interventions - Tier 1 academic expectations are articulated and 
known by all.  Within tier 1 there is a range of supports to meet the needs of all learners. 
In addition, there is a range of tier 2 and 3 academic interventions (supplemental to tier 
1) targeted to specific skills/needs of the student and identified by assessment data. All 
instruction, interventions, and supports are evidence-based, culturally sustaining, and 
universally designed. Data is used to monitor the effectiveness of interventions regularly. 


 � Social Emotional and Behavioral Supports & Interventions - Tier 1 social emotional 
and behavioral supports are articulated and known by all.  Within tier 1 there is a range 
of supports to meet the needs of all learners.  In addition, there is a range of tier 2 and 3 
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social emotional and behavioral interventions (supplemental to tier 1) targeted to specific 
needs of the student and identified by data.  All instruction, interventions, and supports are 
evidence-based, culturally sustaining, and universally designed. Data is used to monitor the 
effectiveness of the interventions regularly. 


 � Supporting Students with Disabilities - IEPs are designed to enable the student to 
progress effectively in the content area of the general curriculum and within the life of the 
school. This ensures the student has access to the least restrictive environment and tiered 
supports as appropriate. Inclusive practice and inclusion are cornerstones of educational 
programming.   


 � Supporting English Learners - The district and schools ensure English learners are able to 
access the general curriculum and the tiered system of support. Data (e.g., ACCESS) is used 
to measure student proficiency in reading, writing, listening, and speaking English, as well 
as the progress they are making in learning English. This data is used to inform supports 
provided to students.


Implementation Fidelity
Often, schools deliver professional development to staff but then do not have systems in place 
to follow up on whether staff are utilizing the practices effectively. A core component of this 
work is to establish a systematic approach to monitoring our adherence to the designed tiered 
system of support. In addition to practice, it is important that we have mechanisms to review 
future improvement plans, planning procedures (e.g., the budgeting process), and policies to 
support MTSS throughout the implementation stages.


Below are samples of what this may look like in practice. 


 � Measures & Processes to Monitor Fidelity - Fidelity measures are identified to assess the 
implementation of evidence-based strategies, instruction, and interventions. Measures can 
be at the district, school, and classroom levels and build a common understanding of what 
success looks like (e.g., you might regularly assess that evidenced-based curriculum and 
instructional systems exist through curriculum reviews and classroom observations). Clear 
processes are in place to determine how, when, and who will assess the fidelity measures.   


 � Mid-course Corrections & Continuous Improvement - Based on the data collected 
through the fidelity monitoring and feedback loops, decisions are made about how to 
enhance the effectiveness of the work (e.g., shifting approaches, providing additional 
professional development and support, etc.). These processes are designed to support 
open communication and productive feedback to ensure the work can be successfully 
implemented and sustained. 
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Data-Based Decision Making 
Teams of educators use formative and summative evaluation procedures to make decisions 
about student intervention/instruction using scientifically-validated assessments for screening, 
diagnostic, and progress monitoring purposes. These teams engage in a strategic problem 
solving process to identify student needs and designate intervention and progress monitoring 
protocols. The district and school leadership teams will also use student assessments to 
evaluate district/school-wide outcomes, consider how to make programmatic and instructional 
decisions based on those outcomes, and use this data to inform the MTSS action plan. 


Below are some examples of what this looks like based on the DESE Turnaround Practices, 
2016a.


 � Teachers and teacher teams use student data to adapt and improve instructional 
strategies - Teachers use and analyze a variety of student-specific data to assess the 
effectiveness of their instructional strategies and practices and modify instruction to meet 
their students’ needs as identified.


 � Using data to identify student-specific academic, social emotional, and behavioral 
needs - Administrators and teachers use a variety of ongoing assessments (formative, 
benchmark, and summative) to frequently and continually assess instructional 
effectiveness and to identify students’ individual academic needs (e.g., content or standard-
specific academic needs) in order to provide student-specific interventions, enrichment, and 
supports.


 � Monitoring progress to evaluate the effectiveness of an intervention - The school 
engages in ongoing monitoring of the impact of tiered interventions and adjusts school’s 
structures and resources (e.g., time, staff, schedules) to provide interventions to students 
throughout the year. 


Below are additional samples of what this may look like in practice. 


 � Data Culture and Competency - A culture exists that supports the use of data not solely 
for accountability purposes, but to drive instructional decisions and identify and address 
inequities. Staff can articulate the value of using aggregated and disaggregated data to 
support all students and professional development time is dedicated to help staff learn how 
to use data to drive instruction and monitor interventions. Data is used to assess systems 
in the district and schools that may be impacting equity and outcomes for all students. For 
example, regular equity audits are conducted at the school and district levels to identify 
where students are disproportionately impacted by policies, practices, and/or instruction.


 � District and School Data Systems - District and school-level data systems are used to 
track student performance over time. These data systems are used to provide regular 
performance feedback to school teams, coaches, and individual staff for problem solving, 
professional development, and action planning. Data systems are not only inclusive of 
the data sets/platforms, but the meeting times and protocols needed to utilize the data 
effectively.


 � Assessment Maps - The district and schools have annual assessment maps. The 
assessment map includes universal screeners, diagnostic assessments, and progress 
monitoring tools focused on academic skill development as well as social emotional and 
behavioral development. 
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High Quality Curriculum and Instruction
Educators should not see the implementation of standards as a distinct initiative from the focus on 
MTSS. We must assess the resources and planning tools we use at all three tiers and review their 
alignment to the standards. Whether we are using grade level standards or entry and access points, 
planning models for all students should focus on foundational skills in collaboration with standards. 


Below are samples of what this may look like in practice. 


 � Universally Designed and Culturally Sustaining Instruction - The district has a process to 
review instructional methods and strategies to ensure that they are universally designed (e.g., to 
determine accessibility and engagement) with a lens of equitable access (e.g., materials are free 
of bias). In turn, teachers’ pedagogy reflects the principles of UDL and is culturally sustaining.


 � Standards Incorporated Into Tiers - State standards are addressed across all three tiers. For 
example, the instructional goals and resources used at all three tiers are reviewed and assessed 
for their alignment to the standards (grade level, access, or entry points). 


 � High Quality Materials - Materials across all three tiers exhibit a coherent sequence of target 
skills and knowledge (i.e., they are vertically and horizontally aligned), have an empirical 
evidence of efficacy, and include engaging content and inclusive design.
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S E C T I O N  5


FOCUS AREAS


To optimize student success, schools must address the academic, behavioral, and 
social emotional needs of students through tiered support. All three areas are mutually-
reinforcing and should be at the core of our MTSS work. Depending on local context 
and needs, many districts may choose to broaden the scope of their MTSS approach to 
explicitly include tiered supports for safety, physical & mental health needs, and social 
& family service needs. The systems and principles of the MTSS Blueprint can also be 
applied to those domains (or others).


Academic Support
The design of academic instruction should allow all students equitable access to 
grade-level standards, or entry points, in learning experiences that are engaging and 
personalized to meet their needs. Academic instruction integrates evidence-based 
practices in all content areas so students can make effective progress. Below is an 
excerpt from the Resource Guide to the Massachusetts Curriculum Frameworks for 
Students with Disabilities that explains the role that entry points plan in this work. 


“Students with disabilities are expected to achieve the same standards as their non-disabled 
peers. However, they may need to learn the necessary knowledge and skills differently, including 
their presentation at lower levels of complexity, in smaller segments, and at a slower pace. While 
the standards define the concepts, skills, and content that should be taught and learned by all 
students in each grade, the 2018 Resource Guide identifies “entry points” for each standard that 
allow educators to teach standards-based skills that encourage students to approach the grade-
level standard. It is especially suited for instructing students with significant disabilities who take 
the MCAS Alternate Assessment (MCAS-Alt) because it aligns less complex skills and content with 
grade-level subject matter, and allows students to progress along a continuum as they approach 
grade-level complexity (Massachusetts Department of Elementary and Secondary Education, 
2018).”


Students need to be actively involved in the learning process using evidence-based 
curriculum and pedagogical strategies to foster engagement. For example, the principles 
of UDL remind educators to provide options and choices for students to set goals for 
their improvement as they work toward standards, choose the appropriate level of 
challenge by selecting the methods and materials that will increase motivation, select 
the scaffolds and supports that best meet their learning needs, and minimize threats 
and distractions in the classroom so all students can work collaboratively on their 
personalized learning plans with support from the teacher. When implementing the 
principles of UDL, all students have opportunities to engage in rigorous academic work, 
as this access is a primary predictor of student achievement (Council of the Great City 
Schools, 2012).
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Case in Point: Academic Support


In many classrooms, teachers design a “one-
size-fits-all” academic curriculum for learners. 
For example, when designing instruction, many 
teachers expect 
students to read 
printed text like 
novels, primary 
source documents, 
and/or textbooks 
to learn content 
and then answer 
questions about 
the content using 
textual evidence in 
predictable formats, like the five-paragraph essay. 


Printed materials result in barriers for some 
students, who may not be able to access the text 
because they cannot decode at that level, have 
visual impairments, or are English learners. 


In a universally designed high school classroom, 
students may have options about which texts to 
read, or they may be encouraged to choose a novel
based on interest, that is relevant, authentic, and 
meaningful as they work to meet the standard.  


If reading the same text, students may have the 
option to read the hard copy or access the text 
online, where they can customize the display of 


summarize sections to 
build comprehension.  


When expressing their 
understanding of the 
text, teachers may ask 
questions at different 
depths of knowledge 
and encourage 
students to answer in 
writing in a traditional 


through a short presentation, in an infographic, or 
through video or audio mediums. 


As they are working, students may have access 
to multiple materials such as exemplars, sentence 
stems, graphic organizers, highlighters, peer-editing
and writing conferences with the teacher. 


When students have options and choices to access 
texts and express what they have learned in more 
flexible ways, they can be educated together in an 
inclusive classroom, regardless of variability.


information, listen to the audio version, translate 
the document into their first language and/
or collaborate with peers to highlight important 


information and 


When students have options and choices 
to access texts and express what they 


have learned in more flexible ways, they 
can be educated together in an inclusive 


classroom, regardless of variability.
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constructed response, or using dictation software, 


, 
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Behavioral Support
Educators expect to teach academic skills, but when it comes to behavior, often the 
response is a simple set of rules that students are expected to follow and a series of 
negative consequences if they fail to do so. However, in schools implementing MTSS, 
educators understand that behavior, like academics, is learned. As a result, those skills 
must be explicitly taught, modeled, and positively reinforced and students must be given 
ample feedback and opportunities for practice. 


Tiered behavioral systems use primary, secondary, and tertiary levels of support to 
provide a proactive and preventative approach to behavior for all students. The use 
of a multi-tiered model provides students with supports built into daily routines where 
staff and students review expected behavior, and teach that behavior across the school 
building. In addition, consistent school-wide systems are in place to support frequent 
methods to provide both positive and corrective feedback to students. It is important 
that data is incorporated to both identify needs across these tiers, as well as provide 
feedback on the on-going effectiveness of various individual, classroom, and school-
level efforts.  Because it is systematic and comprehensive, tiered behavioral systems 
allow schools to implement screening to identify students who may be at risk, and 
provide increasingly intensive support for those who need it (Menzies & Lane, 2011).


Behavioral approaches should support all students, and school teams should work 
with families and the community to determine how to contextualize support so that it 
is reflective of the values and norms of the community in which the school is located. 
Similarly, data should be reviewed regularly to examine how behavioral systems and 
supports differentially impact specific student groups (e.g., disaggregated by race, 
ethnicity, gender, disability, etc.).


Effective classroom management and positive behavior supports are essential for 
supporting teaching and learning. Schools can maximize success for all students when 
they: a) develop tiered behavioral systems that are data-driven and responsive to 
student needs, b) emphasize that classroom management and positive behavioral 
supports must be integrated and aligned with effective academic instruction, and c) 
establish a positive, safe, and supportive school climate that is culturally sustaining.
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Case in Point: Behavioral Support


A middle school worked with staff and students 
to develop the core values of  P.R.I.D.E. (Patience, 
Respect, Integrity, Determination, and Excellence). 
Visuals are placed on the walls and video monitors 
in hallways, classrooms, the cafeteria, and media 
center, reminding 
students and families 
about expected 
behaviors in all 
school settings. 


All the faculty and 
staff in the school 
setting have received 
training about 
adult expectations 
and receive ongoing in-service training 
specific to universal screening, progress 
monitoring, and effective, inclusive 
classroom management techniques.


School staff have worked with families to 
identify what P.R.I.D.E. looks like at home 
and the community. They have identified 


25
engaging positively in the community, sharing 
successes and challenges, making healthy 
choices, and leading by example as guiding 
principles. This is reviewed with all interactions 
between school and family members. 


Occasionally 
students require 
greater support, 
and additional 
interventions have 
been identified at 
the secondary level. 
Two interventions 
are commonly 
utilized at this 


level, including mini social skills lessons and 
Check-in Check-out (CICO). The latter, CICO, is 
a standardized intervention whereby students 
receive more frequent reminders and review 
of expected behavior, as well as increased 
formalized feedback throughout the day.


Students are reminded about 
expected behaviors in all school 


settings.   
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Social Emotional Development
For a growing number of schools and districts, social emotional 
learning (SEL) is recognized as a critical dimension to support 
student success. SEL is the process through which students acquire 
and effectively apply the knowledge, attitudes, and skills necessary 
to understand and manage emotions, set and achieve positive goals, 
feel and show empathy for others, establish and maintain positive 
relationships, and make responsible decisions. 


When students receive social emotional supports that are aligned with academic and behavioral 
efforts, they fare better on many indicators including academic 
achievement metrics, positive social behaviors and attitudes, skills such 
as self-regulation and teamwork, and graduation rates. They also have 
fewer conduct problems, less emotional distress, and lower drug use, 
among many other benefits.


The Collaborative for Academic, Social, and Emotional Learning (CASEL) 
defines the key SEL competencies as:


 � Self-awareness
 � Self-management
 � Responsible decision making
 � Relationship skills
 � Social awareness


DESE’s Guidance
Developing students’ social emotional competencies can provide an opportunity to develop a 
sense of positive self-worth in connection to a student’s race, color, sex, gender identity, religion, 
national origin, and sexual orientation. Educators should develop examples and illustrations of these 
competencies that are congruent with the social and cultural experiences of their students. SEL 


instruction that is not culturally responsive can risk becoming a source of 
acculturative stress for students who are not members of the dominant 
group. 


SEL needs to be embedded in school and district strategic plans, staffing, 
professional learning, and budgets. It must guide curriculum choices and 
classroom instruction — both direct practice in SEL as well as integrated 
instruction with reading, math, history, and other subjects and enrichment 
opportunities. It drives schoolwide practices and policies and supports 


how adults and students relate with each other at all levels of the system, creating a welcoming, 
participatory, and caring climate for learning. Integrating SEL into an effective multi-tiered system 
shapes partnerships with families and community members, highlighting engagement, trust, and 
collaboration.


Self-awareness


Responsible 
decision making Relationship skills


Self-management


Social awareness
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Case in Point: Social Emotional Support


In a middle school, social & emotional learning 
is integrated into all educational priorities at 
the classroom and school levels. The school-
wide SEL focus for the quarter includes building 
self-awareness and relationship management 
skills. Before the quarter started, teachers were 
given professional development to support the 
integration of these competencies into their lesson 
plans. At weekly 
common planning 
meetings, teachers are 
asked to reflect on their 
capacity to incorporate 
these strategies and 
given support to 
improve their practice. 


At the tier 1 level, in 
a 7th grade science 
classroom, students are working on a group lab 
experiment. To foster self-awareness, before 
beginning the experiment students are asked to 
reflect individually and engage in small group 
discussions about how they might react if the 
experiment goes well or poorly. Students then 
reflect on those reactions after the experiment.  
Students are also asked to set group norms around 


how they will work together and collaborate on 
the experiment. At the end, students reflect on 
their group’s dynamics, how well they followed 
their norms, and how they might improve their 
collaboration in the future.  


In the cafeteria, students and staff write 
“Conversation Starter” cards to help foster 
communication and deeper relationships at lunch. 


These are replicated 
for the teacher’s lunch 
room as well. 


At their bi-weekly data 
team meeting, the 
eighth grade team 
noted that five students 
were struggling to 
form meaningful 


relationships with peers. The team created a 
plan to check-in individually with each student to 
unpack their perception about the context and 
contributing factors of the situation. Ultimately the 
team, with input from these students, established 
an opportunity for them to meet weekly as a small 
group to focus on relationship building with the 
guidance counselor.


Social & emotional learning is 
integrated into all school priorities.
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FINAL REPORT 


3-1-2017 
Acton-Boxborough Tiered System of Supports Review 


(On-site December 5-6, 2016) 
 


Drs. Stevan Kukic and George Batsche 
 
 
 
Purpose of the Review:  To evaluate the readiness and needs of the Acton-Boxborough 
Regional School District (ABRSD) to implement Goal #2 (“Our students will have equitable 
opportunities and tools to learn.”) of its Strategic Plan.  The Strategic Actions of Goal #2 are 
to:  


1. Implement the Massachusetts Tiered System of Support framework for school 
improvement that focuses on system level change across the classroom, school 
and district.  


2. Review funding structures at each level. 
3. Conduct an equity audit of the district, looking mindfully at equitable access for 


historically underserved populations. 
 
 
Question to be Addressed:  Will the full implementation of the Massachusetts Tiered 
System of Supports (MTSS) enable the district to provide services in a more effective and 
efficient manner and, in the process, ensure “…equitable access for historically 
underserved populations?” 


 
 


Methodology 
A. Preparation meetings (conference calls) with the district leadership to come to 


consensus on the purpose of the review, the critical questions to be answered by the 
review and development of the on-site logistics. 


B. Review of district history, pedagogy, strategic plan, data and district responses to 
questions submitted as part of the preparation activities 


C. On-site interviews—see Appendix with the on-site schedule for the two days, interview 
questions and a summary of answers from the A-B district personnel focus groups 


1. District leadership team 
2. General education teachers 
3. Special education and Emergent Bilingual teachers 
4. Building principals 
5. School Committee Members 
6. School psychologists and counselors 
7. Speech/Language and Occupational therapists 
8. Curriculum Specialists 
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Observations: 
 
● Three years ago, the Acton-Boxborough School District was formed through 


consolidation of the Acton and Boxborough School Districts.  The current 
superintendent was hired as the first superintendent of this regional school district.  


 
● The new district has a viable long-range strategic plan that includes implementation of 


MTSS. However, the district needs non-negotiables that would serve as the bridge 
between vision and action. 


 
● Students in this district have a history of high performance in the context of both 


district expectations and performance on state assessments.  The community has high 
expectations for the quality of education in this district.  Approximately 70% of the 
students in the A-B district are doing well and far exceed state standards in their 
performance.  


 
● For 2016-17, the district has identified 16.4% of its student population as students with 


disabilities.  This identification rate is approximately 50% above the national rate.  This 
high rate of identification for special education may be the result of: 


1. Few strategic or intensive intervention services available in general 
education. 


2. The lack of sufficient differentiated instruction in Tier 1—Core 
Instruction. 


3. The belief that general education teachers cannot meet the needs of 
students who struggle to meet the high expectations for student 
performance in the district. 


4. The lack of expectations for general education teachers to support the 
instructional needs of ALL students. 


5. The inconsistency in the processes and procedures for the CST process. 
6. The lack of a common language, common understanding of the eligibility 


criteria for special education across all staff in the district. 
 


● 32% of African-American students are identified as students with disabilities.  Of 
these students, one third of them are eligible under a Communication Disability and 
more than 20% are identified under a Specific Learning Disability.  This rate is 
approximately 2.3 times above the national level for expected percent of students 
with disabilities. 
 


● 3.5% of students in the district are identified as economically disadvantaged.  11.5% 
of students with disabilities fall into the economic disadvantage category. 


 
● Over 16% of students who are receiving English language services have IEPs.  Of 


these students, 43.2% have special education eligibility for a Communication 
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Disability, 24.3% for a Specific Learning Disability, and 16.2% for a Developmental 
Delay.  


 
● 13.8% of students who are former English language (FEL) proficient have IEPs. 


40% of these students who used to receive English language services are eligible for 
special education under the eligibility category of Communication Disability. 


 
● The district serves an increasingly diverse population of students, including White, 


Asian, Indian, African American and an emerging population of monolingual and 
multilingual students. Demographic makeup of the district has changed.  16.3% of 
students have a first language other than English.  An increase is occurring each year 
in the in the percent of non-white and English language learners and students from 
less advantaged socioeconomic backgrounds. Since 2013, there has been a 16.1% 
decrease in the percent of White students, a 72% increase in the percent of African- 
American students (to 1.9% of the student population), a 34% increase in the 
percent of Asian students and a 31% increase in the percent of Hispanic students.  In 
the last year alone, the number of Hispanic students has grown 20%.    The graph 
below illustrates the changing demographics of the district.  


 
● Figure 1:  Change in Percent Enrollment by Race/Ethnicity 


 


 
Source:  MA Department of Education, December, 2016 
(http://profiles.doe.mass.edu/state_report/enrollmentbyracegender.aspx?mode=district&year=2016&Continue=View+Report)   
 


● Some students in the district continue to struggle to attain state standards and the 
high expectations for students in this district.  White (86%) and Asian (93%) 
students have the highest level of performance (Proficiency and Above) on state 
assessments in ELA.  African-American, Hispanic and economically disadvantaged 
students perform similar to each other as groups.  Approximately 68% of students 
in these three groups perform at the proficient and above level but significantly 
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below that of White and Asian students.  
 


● Thirty-three percent of English Learners (ELs) performed at the proficient and 
above level—significantly below the levels of all other groups.  Sixty-eight percent of 
“former” EL students performed at the proficient and above level.  The difference 
between current EL and “former” EL students is a very positive statistic, indicating 
that these “former” EL students continue to develop and approximate the 
proficiency rates of the other (non White, non Asian) groups—but still lag the higher 
performing groups. The graph below (2015-16 ELA scores) illustrates the 
differences in performance across the different demographic groups in the district.  


 


 
 Source:  MA DOE MCAS Data 2016   http://profiles.doe.mass.edu/state_report/mcas.aspx 


 
● The district supports diverse approaches to the process of schooling its students. 


Each of the district elementary schools offers unique pedagogical approaches to 
attaining state standards.  Parents have school choice to the extent that seats are 
available in particular elementary schools.  Although this diverse approach to 
pedagogy offers families many options for the process of schooling, it also creates 
inconsistency in how schools deliver services and in the expectations for support 
from the central administration.  This inconsistency can create difficulties for 
students in need of additional supports and in the consistent organization and 
delivery of those supports by the district.  In particular, supports in the areas of 
special education and English language services are to be directed by both federal 
and state statutes and regulations.  In addition, the needs of students without 
disabilities who struggle to meet state standards (and the high level of performance 
of the typical student in the district) often go unmet.  Inconsistent application of 
these statutes and regulations across schools can result in both fragmenting services 
and placing the district at risk for violation of state and/or federal laws.  


 
● The pacing of instruction is based on the expectation for the performance of high 
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performing students.  As such, this rate of pacing makes it difficult for students who 
struggle to access instructional at their level of need. 


 
● The district has a very high number of teacher assistants, in general and special 


education classrooms.  The use of teacher assistants in general education is focused 
on providing assistance to students who struggle to keep up.  When students need 
additional support, that support is often provided by the teacher assistant rather 
than through embedded differentiation of instruction by the classroom teacher. 


 
● The district does not utilize a data system to monitor or evaluate student behavior. 


 
● Student support services staff are not used primarily to support instruction 


(academic and/or behavioral/social emotional).  Rather, these staff are used to 
support assessment and eligibility determination activities for students referred for 
special education.  


 
● The district wishes to retain its diversity in approaches to schooling while 


increasing its capacity to meet the needs of a more diverse population within 
general education. 


 
● Inconsistencies in district practices across schools are occurring in the following 


areas: 
1. Process and procedures for the implementation of Child Study Teams. 
2. Data used and data use to assess student progress toward attainment of 


standards. 
3. Levels of support and resources in the general education environment for 


students who struggle to attain standards. 
4. Curriculum used to ensure that students attain and/or exceed state 


standards. 
5. The degree to which teachers align their instruction with state standards. 
6. The degree to which special education teachers integrate their instruction 


with general education standards, pacing and expectations. 
7. Levels of collaboration and communication within and across schools. 
8. The diverse approaches to schooling, both within and across school 


buildings, presents challenges for support staff who work with students 
either across buildings or from different teachers within a building. 
Support staff struggle to find common strategies and practices for 
students with common needs but who come from classrooms/schools 
with diverse instructional styles and contexts. 


 
● Building principals support the need for additional consistency across the district in 


areas including CST procedures, availability and use of data, professional 
development and communication/collaboration across schools. 


 
● District leadership support the need for additional consistency as well.  The key 
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question is: Will A-B be a system of schools or a school system? 
 
 
Summary and Recommendations: 
 
The Acton-Boxborough Regional School District (ABRSD) is a district that provides high 
quality educational services using diverse pedagogical practices across and within its 
schools.   Student performance data for the majority of students confirm the high quality 
education offered by the district.  The district has made a commitment, through Goal #2 of 
its Strategic Plan, to ensure equitable access for historically underserved populations. 
Hispanic, African-American, English Language Learners and Former English Language 
Learners are, to varying degrees, in need of instruction and supports to increase equity in 
access.  Each of these groups has continued to grow proportionally in the district.  The rate 
of growth of these populations, based on the past four years, is approximately 2.5% each 
year.  If this rate continues, this population will grow by 25% I the next decade.  
 
The Strategic Plan Goal #2 and the Strategic Actions are visionary given the changing 
demographics of the district and the need to ensure equity in access for those groups who 
currently lag behind.  The projected greatest increase in student enrollment, 
proportionally, will be with those groups that currently need additional supports.  This is 
the time to begin putting the infrastructure in place to develop, implement and evaluate the 
impact of those supports for the targeted groups.   However, in order to be successful, the 
actions necessary to achieve Goal #2 must be systematic and systemic.  
 
To that end, a set of non-negotiables should be developed bridging the gap between vision 
and strategic action. 
 
Then, an evidence-based model of schooling that can enable the district to accomplish Goal 
#2 is necessary.  However, that model must be evidence-based for the type of work the 
district needs to do.  A Tiered System of Supports is evidence-based to attain that goal and 
the state of Massachusetts has a comprehensive model that can be used by the district 
(MTSS). 
 
The data obtained from the focus group interviews, the pattern of enrollment, the current 
and trended level of student performance and the strategic plan all align with a 
tiered-system of supports model.  The tiered-system of supports model will address the 
following district needs: 


1. Provide additional levels of instructional supports (academic and behavior) that 
are systematic and systemic in nature. 


2. Provide consistency in processes and procedures for identifying, developing, 
implementing and evaluating the instructional needs of diverse learners. 


3. Provide targeted supports to schools in the district based on the unique needs of 
those schools. 


4. Provide data at the district and school levels to provide a multi-tiered system of 
school supports (district level) and student supports (school level). 
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5. Integrate instruction and supports at the different levels with the scope, 
sequence and pacing of instruction at Tier 1.  This will provide a greater 
opportunity for students to benefit from instruction that is aligned with state 
standards. 


6. Provide school leaders with a common language/common understanding for the 
provision of tiered supports across schools. 


7. Ensure that support staff (speech, psychology, counseling, specialists) have a 
common frame for instructional and related supports.  


8. Utilize all district staff to focus their practices in support of highly effective and 
efficient instruction and instructional supports.  


9. Utilize a District-Based Leadership Team (DBLT) and School-Based Leadership 
Teams (SBLTs) to facilitate the implementation of the MTSS. 


10. Use the SBLTs and a problem-solving process to inform instruction to improve 
the performance of ALL students rather than relying on the CST process. 


11. Improve the impact of instruction in Tiers 1, 2 and 3 so that special education is 
not perceived as the primary intervention service for the district.  
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Appendices 


 
 
Review Schedule 
 


Monday, December 5, 2016  
 


Student Services Conference Room, Administration Building- 15 Charter Road, Acton, MA 
01720 


 
8:00 - 12:00 Three Focus Groups 
 


8:00-9:30 Breakfast and Focus Group with Superintendents  
Glenn Brand, Superintendent; Marie Altieri, Deputy Superintendent; 
Deb Bookis, Assistant Superintendent for Teaching & Learning; Dawn 
Bentley, Assistant Superintendent for Student Services 


 
9:45- 10:30 Special Education and Emergent Bilingual Teachers 


Special Educators: (Conant), Kasey Conway (McT) 
Emergent Bilingual Educators: Harvest Stephenson (Douglas), Leanna  
Walker (Merriam), Roberto Soto-Garcia (Blanchard, District Chair)  


 
10:45 - 11:30 School Committee Members 


Diane Baum , Deanne O’Sullivan (both from Acton)  
 


11:30 - 12:30 Lunch   
 
1:00 - 5:00       Five 45-minute Focus Groups 
 


1:00 – 1:45 Speech-Language Pathology, Occupational Therapy 
SLPs: Lannon Twomey (District Chair), Erica Daigneault (Blanchard), 


Kathy  
Simmons (Douglas), Allison Larson (Gates) 
OT: Tamara Kucharski 


 
2:00 – 2:45 Counselors and School Psychologists 


Counselors: Gail Walsh (Blanchard), Hilary Bonnell (Douglas, K-6 
Chair) 


School Psychologists: Greg Wadsworth (Gates),  Heather Stouch (McT) 
 
3:15 – 4:00 General Education Teachers  


Danielle Fredericks, Grade 6 (Blanchard), Ben Wolfson, Grade 4 
(Gates), Jasmin  


Washington, Grade 3 (Merriam) 
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4:00 – 4:45 Specialists (Reading, Literacy/SS, Mathematics, Science, 
Curriculum) 


Anne Doble (Science Specialist), Heather Haines (Mathematics 
Specialist) 


 
4:45 - 5:30  Special Education Leaders 


Pam Smith (Special Educ. Director), Lynne Laramie (Elementary SE 
Coordinator)  


 
5:00 - 6:00     Debrief Day 1 with Dawn and Deb  
 


 
 
 
 
 


Tuesday, December 6, 2016 
 


 
8:00-9:00 Elementary Principals (Room 13, Administration Building) 
 
9:00-9:30 Junior High School 


Allison Warren (Assistant Principal),  Beth Thoman (Special Educator), Joan Celebi 
(Reading Teacher), Gabby Berberian (Academic Support Center Teacher) 


 
9:30-9:40 Travel to Douglas 
 
9:40-9:50 Douglas Elementary: Meet with Jenna Larrenaga (Assistant Principal) 
 
9:50-10:40 Douglas Elementary: Observe at Douglas  
 
10:40-10:50 Travel to Blanchard 
 
10:50-11:30 Blanchard Elementary: Observe Grade 4 MTSS  
 
11:30-11:50 Blanchard Elementary: Meet with Dana Labb (Principal) and Karen Tower 
(Assistant Principal) 
 
11:50-12:00 Travel 


 
12:00-1:00 Lunch 


1:00- 2:30 Debrief Days 1 and 2 with 4 Superintendents  


 
Interview Data by Question 
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Leadership 
● What are your school/district priorities/urgent needs that a MTSS could help to 


meet/address? 
● What do educators and school leaders need to know and be able to do in order to 


implement a Multi-Tiered System of Support? 
o Why do we need to change? High achieving district. Student population is 


changing. 
▪ 1/3 of student population is Asian. 
▪ Almost 10% economically disadvantaged. 
▪ 18% on IEPs. 
▪ 4.5% Emergent English language.  The majority are on IEPs. 
▪ 1/3 of the 100 African American students are on IEPs. 
▪ 100 kids served outside the district. 


o When students struggle, the tendency is to get more help.  MTSS would help 
teachers build capacity. 


▪ Reading specialists and classroom assistants provide the “magic” and 
differentiation.  Specialist model.  


▪ Some teachers want the difficult to teach children to be taken out of the 
classroom during reading instruction. 


▪ Educators have expertise in content, not necessarily in kids. 
▪ Special ed is the only option in some schools.  District is set up to declare 


kids eligible for special ed. 
▪ Criteria for special ed eligibility IQ/Achievement Discrepancy is used. 
▪ High sped population.  People move here for special ed. 
▪ Buildings do referral and child study process differently. 
▪ Special ed is being used to differentiate.  
▪ Special ed is a resource to send students to.  SE is not a resource for 


teachers to learn how to differentiate. 
▪ There is an old curriculum accommodation plan.  Teachers need 


permission to accommodate. 
▪ There is a feeling that special ed is the source of intervention. 
▪ School psychs are not being used to their potential. 


o Schools are individual business units.  
▪ Site-based management.  
▪ Lots of autonomy down to the school and classroom level. 
▪ Individualized approaches at the school level.  
▪ Incentive to be the unique school. Schools need to be able to differentiate 


their offerings. 2 schools do not have report cards. 
▪ Parents pick their school.  95% get their first choice.  
▪ Self-segregation in terms of school choice is happening ethnically. 
▪ 6 separate elementary schools make districtwide initiatives challenging. 
▪ The local school community often funds classroom assistants.  
▪ Schools think that MTSS means more staff.  
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▪ There might be the perception that help is being taken away. 
▪ We must see general ed teachers as able to deal with their students.  
▪ Some school leaders don’t own all their kids.  
▪ Principals are very powerful. Convincing them will make this work. 


o Newly refined long-range plan is the perfect foundation. 
▪ Are we a system of schools or a school system?  
▪ District needs to clearly communicate “the why”. 
▪ Data driven decision-making is a key shift.  
▪  
▪ Newer staff want data and consistency. 
▪ There is a perception that there may be a critical mass of people ready 


and willing to commit to MTSS-based systems change based on a 
blueprint rather than a prescription. 


▪ Absence of systems and structures at the district level 
▪ There is not the cohesion needed 
▪ There is no districtwide system. 


▪ District MTSS Leadership team is needed that represents stakeholders. 
▪ Committees should be established to ensure stakeholder representation.  
▪ All schools have a school improvement plan. 
▪ There is not total fidelity to the standards. 
▪ That Teaching & Learning and Student Service Departments are working 


together is a huge advantage.  
▪ Normalize the process, especially in reading. 
▪ Every year, new initiatives come to the district. Causes overload. MTSS 


might be viewed as one more thing. 
o Goal should be closing the achievement gap. 
o Reduce number of pull outs 
o Intervention block is being implemented  
o At Blanchard, Assistant Principal is also an expert to help with differentiation 


and data management and use. 
o Addressing the needs of the 30% who are not proficient in science. Connections 


among science, math, and reading are incomplete. 
 
Professional Learning 
● What professional learning might we need to support a MTSS framework?   


o Data use.  Linking data to instruction. 
o Moral imperative work-the Why.  Pleasing teachers and the community are the 


priorities. 
o Collaboration 
o A problem is that professional development is voluntary. 
o There are structured times for pd. 
o Teachers need continuing pd on differentiation.  
o Now, classroom assistants are the focus in some schools. 
o Teacher’s College workshop model-data informed-is used in one school. 
o Yearlong pd, in-depth on MTSS. 


11 
 







 


o Just plunge right in. 
o School to school sharing of promising practices based on MTSS components. 
o Visiting a school system doing MTSS. 
o Expectations must be clearly articulated and communicated. 
o Blanchard has been doing RTI for several years. (Fluid groups that change every 


six weeks) 
o Administration must make MTSS the priority.  Teachers and paras as well. 
o Skills needed: Using data to make decisions. 


 
Empowering Culture (collaboration) 
● What might we do in order to make collaboration the priority it needs to be in a 


multi-tiered system of support? 
o There is a culture of collaboration. 
o In some schools, the process of collaborating is stressed. 
o In some, formal and informal collaboration is happening. 
o Structure the day to support collaboration. 
o There is time built in at the middle school level. 
o There is not enough time at the elementary level. 
o Common (districtwide) language about data would help 
o Student focused collaboration is needed. 
o Planning time must be built in. 
o SLPs should be part of the teaming efforts. 
o School choice is a barrier. 
o Not everyone is committed to the idea of collaboration.  Time and lack of 


commitment to collaboration are problems. 
o One school meets once or twice a month.  
o One school meets once a week-the intent is collaboration although teachers are 


told they can do what they want to do.  One project is mandated. 
● To what extent do you feel there is a positive school climate in your school? 


o Students would say there is a positive school climate.  
o Principals would say so as well. 
o Most schools use Responsive Schools. 
o SEL is related in good student behavior. 
o Need for more, ongoing pd to build capacity. 
o Positive for kids.  Not necessarily so for adults. 


 
UDL/Instruction 
● What types of support or learning do teachers need in order to support the needs of 


students who learn differently? 
o When teachers are given the tools, they use them. 
o Heavy-duty special ed support, less curriculum support. 
o Lots of general ed paras.  Is that a system? 
o Modeling of effective practice is needed. 
o Teachers are really pushed. 
o Behavior is the real issue. 
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o Co-teaching is inconsistently implemented. 
o It might be very difficult to implement a single model of instruction across the 


district for all students. 
● To what extent do students who are English learners and students with IEPs have 


access to daily instruction with a general education teacher in literacy and 
mathematics? 


o Working hard to not pull from ELA and math blocks 
o Many ELLs do not have a strong L1. 


● How do you know whether your instruction/intervention is evidenced based?   
o There are criteria available. 


● How do you know that you are implementing your instruction/intervention with 
fidelity? 


o We do not address this issue districtwide. 
 
 
Assessments 
● In a perfect world, what would the data about your students be able to tell you? 


o Historically, it was decided that RTI would not be used.  IQ/Achievement 
Discrepancy model is alive and well. 


o Not far along in the looking at “data world”. 
o There is benchmarking.  Not being used for prediction.  
o Newer teachers get the need for data. 
o No common data system.  No cross-school analysis. 
o HS is analyzing data by subgroup. 
o Shifting to a focus on learning v. teaching. 
o Too much emphasis on compliance, and not student progress. 
o People are not comfortable with data. 
o Schools are mandated to evaluate reading benchmarks. 
o Common writing prompts are in place. 
o K-2: All schools are expected to use the Kathy Richardson produced formative 


assessments in math. Not all teachers avail themselves of the training offered. 
o Progress monitoring is not happening. 
o Blanchard is using data for decision-making.   There is buy in.  It is also 


overwhelming. 
● How do we use a problem-solving strategy to make use of data that is collected?  


o At Blanchard, kids are moved every 8 weeks. 
o Normative model.  Comparing a child to the “normal child”. 
o Standards are not consistent across the district, by grade level. 
o Should there be a template for CST? 


 
Supports & Resources  
● Prior to a referral for special education, what interventions are available to students? 


o 7 different math programs K-6.  Better to have one foundational program with 
supplements based on weaknesses in the program. 


o People are wedded to their school based choices. 
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o Students fall behind based on the pace of coverage. 
o Students are not receiving all they need.  District is working toward this goal. 


● Thinking about a multi-tiered system of support, how might we utilize existing 
resources (i.e. time, personnel, curriculum, professional learning, etc.), differently? 
 What might that system of support look like? 


o There are 3 curriculum specialists.  Moving to a coaching model. 
o Integration of reading, math, and science is essential. 
o Intervention blocks might work…became a problem. 
o Blanchard is trying to use data to make decisions. 
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Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 2.e


AGENDA ITEM TITLE PTO Fundraising for Staff Discussion


PRESENTER(S) Marie Altieri


SUMMARY OF TOPIC The School Committee Policy Subcommittee is considering revisions to policy DDA
that would restrict future donations from being used to fund staff.  This is an initial
presentation about the history of donations and funding of district staff.  The policy
subcommittee will consider revisions to the policy at future meetings and would
then return to the full committee with any proposed actions.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


No action requested - this is a short update or presentation of information


X Request input and questions from the School Committee, but no vote required


Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION


FOLLOW-UP


APPROX. TIME FOR THE
AGENDA ITEM (MIN.)


45 min.


ATTACHMENTS Memo with charts, Providing Funds for the Schools policy DDA with procedures
and consent form, Oct 2017 Presentation to School Committee with assistant
funding history


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT



























April 15, 2021
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Elementary School Assistant Funding


ABRSD 2


Timeline
• Early 1990s - PTOs raised funds to supplement school budget when Art, 


Music and PE were cut to part time


• Mid-1990s - PTOs began donating funds for part time classroom 
assistants to help in classrooms with 26-29 students


• Mid-1990s - Merriam was founded with charter making commitment to 
classroom assistants through PTO funding


• Late 1990s - Superintendent Isa Zimmerman formed “Equity Committee” 
to try to resolve differences in funding across schools. Educational 
Foundation; district-wide fundraisers


• Five Acton elementary schools’ PTOs donated funds for classroom 
assistants - very different amounts by school ranging from $20k - $100k







ABRSD 3


Timeline
• Comm Ed ran district-wide extended day program since the 1970s - many years 


at the Admin Building


• 1994 - Douglas created their own “Before and After School” program 


• 2002 - Merriam created a similar program


• Both programs had significant surpluses that were used for classroom assistants.


• 2009  - Not wanting to continue to create separate programs with different 
staffing/salaries/costs, Superintendent Bill Ryan decided that all future before and 
after school programs would be run by Community Ed. A portion of surplus was 
donated back to those schools. 


• Before/After school funding for assistants ranged from $30k - $210k by school


ABRSD 4


Timeline
• 2010-2011  - Superintendent Steve Mills spent the year studying PTO 


funding and Before and After School Funding


• Recommended increasing district budget funding for assistants by $108k 
each of three years to reduce PTO funding for assistants to a point that it 
could be eliminated


• Align Before and After School Programs - same salaries; similar costs; 
similar rules with a goal to eventually run them all through Community Ed 
and eliminate inequities in funding for assistants 


• 2016-2017 Superintendent Glenn Brand and the leadership team spent the 
year studying evaluating ways to improve equity in funding across schools







ABRSD 5


Regionalization
• The Acton Public Schools, Boxborough Public Schools and ABRSD formed 


a fully regionalized PreK-12 district in 2014


• Prior to regionalization, Blanchard had a large and effective Before and 
After School program


• The Blanchard PTF charter and Boxborough Public School policy did not 
allow donations to fund staff


• After regionalization, Blanchard used Before and After school funds to 
supplement classroom assistant funding, but has never used PTF funds for 
assistants


ABRSD 6


2017 Position Statement
“Based upon a comprehensive review of the funding sources 
for elementary classroom assistants across the district by 
elementary principals and Central Office Administration, it is 
agreed that the current funding model represents a structural 
issue that the district needs to remedy.  The current model to 
fund classroom assistants includes funding sources from:  the 
appropriated budget, Before & After School 
Programs/Community Education, and PTO funds.  This current 
funding model has led to inequity in the personnel resources 
that support teaching and learning across elementary grades 
and schools and this needs to be addressed.”







School Based Funding for Grade 1-6 Classroom Assistants - All Sources


District Funding For 
Assistants PTO Funds Before-After School Funds Total Funding


District Budget 
Percentage Share PTO Percentage Share


Before After 
Percentage Share Total Hours FTE


FY '09 $132,581 $286,180 $191,549 $610,310 22% 47% 31% 1140 38


FY '10 $135,186 $313,339 $231,124 $679,649 20% 46% 34% 1050 35


FY '11 $136,804 $328,214 $327,255 $792,273 17% 41% 41% 1230 41


FY '12 $263,330 $335,513 $352,902 $951,745 28% 35% 37% 1391 46


FY '13 $371,330 $245,523 $316,810 $933,663 40% 26% 34% 1378 46


FY '14 $380,000 $247,172 $444,867 $1,072,039 35% 23% 41% 1840 61


FY '15 $475,000 $244,089 $497,279 $1,216,368 39% 20% 41% 1875 63


FY '16 $490,382 $267,045 $485,197 $1,242,624 39% 21% 39% 1872 62


FY '17 $490,663 $274,632 $397,534 $1,160,857 42% 24% 34% 1829 61


FY '18 $498,876 $255,554 $330,438 $1,256,644 40% 20% 26% 1786 60


FY '19 $1,135,848 $215,539 $85,113 $1,436,500 79% 15% 6% 1859 62


FY '20 $1,162,221 $186,132 $84,700 $1,433,053 81% 13% 6% 1834 61


FY '21 $1,174,854 $0 $0 $1,174,854 100% 0% 0% 1476 49


FY '22 $1,200,000 $0 $0 $1,200,000 100% 0% 0% 1260 42







ABRSD 9


Sample Funding Year - 2015-2016
District 


Funding For 
Assistants PTO Funds


Before-After 
School Funds Total Funding FTE Total Hours


Blanchard
$80,000 $0 $34,796 $114,796 8.3 249


Conant $80,000 $25,806 $38,685 $144,491 9.7 290


Douglas $80,000 $48,798 $207,102 $335,900 17.0 510


Gates $80,000 $28,439 $19,425 $127,864 8.9 266


McT $80,000 $72,781 $29,235 $182,016 11.0 330


Merriam $90,382 $91,221 $92,002 $273,605 13.9 416


$490,382 $267,045 $421,245 $1,178,672 68.7 2061


ABRSD 10


Current Status
• District funds 12 hour classroom assistants in each 


classroom grades 1-6 ($1.2m; 1,476 hours, 49 FTE)


• PTOs donated funds through last year ($186k)


• COVID prevented fundraisers last spring and this year.


• No PTO funds used for staff this year


• Recommendation:  Stop funding staff through donations 







ABRSD 11


Connection to MTSS Proposal
• Possibly shifting district funding for classroom assistants in the 


upper grades to pay for certified staff
2021-2022   Sixth Grade Assistants
2022-2023   Fifth Grade Assistants
2023-2024   Fourth Grade Assistants


• Would maintain assistants in grades 1-3
Kindergarten has full time assistants


• Assistants would work 16 hours -  12 hours in lower grade and 4 
hours to cover lunch/recess in upper grade


• Approx. 20% of classroom assistants leave each year; minimal 
reduction of people in positions


ABRSD 12


Why Now?
• EQUITY


• Since we already did not use outside funding for staff 
this year, we wouldn’t have to reduce as much


• PTO chairs increasingly express concern about the 
responsibility to raise money to fund staff. Most PTO 
chairs support eliminating donations for staff 


• As we transition some assistant funds to MTSS certified 
staff, donations could create more inequities







ABRSD 13


Next Steps
• Community feedback


• School Committee feedback and discussion


• Consider changes to SC policy
Change “The School Committee holds the position that 
PTOs/PTF and other parents/groups shall not supply 
funding for certified personnel positions” to “shall not 
supply funding for any staff positions." 


• Possibly take School Committee vote May 20


DISCUSSION AND QUESTIONS 
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Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 3.a


AGENDA ITEM TITLE Superintendent Evaluation Process Outline


PRESENTER(S) Tessa McKinley


SUMMARY OF TOPIC The Chairperson will review the steps that are taken in the Superintendent’s Annual
Evaluation that is ultimately presented in June.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


X No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION


FOLLOW-UP


APPROX. TIME FOR THE
AGENDA ITEM (MIN.)


5 min.


ATTACHMENTS Slides


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT







Superintendent 
Evaluation
April 2021







Timeline
April 15   SC Meeting


May 20   SC Meeting


June 4


June 17   SC Meeting


Documents for the summative evaluation are distributed 
to members.


The Superintendent gives the final report on the status of 
the current  year’s goals, and the Chair issues a general 
public request for input.


This is the due date for members to submit their 
completed written evaluations to the outgoing Chair and 
School Committee Secretary. Public input is received.


The composite evaluation is included in an addendum 
which is presented at the meeting, discussed and voted.  
The Superintendent’s FY21 salary is voted (effective July 
1st).







MASC Guidance*:
What happens to the evaluation of the superintendent this year?


Goals:
Goals could be evaluated on the progress expected up until the mid-March closures. 
Committees and superintendents should discuss whether the goal was on track for 
completion. 


● Was the goal met or is there still work to be done? The committee and 
superintendent could agree that a goal that was on track to be met by the 
end of the evaluation cycle could be labeled as “Significant Progress” and 
would have the same weight as “Met” in the final rating.


*Text taken from: 
https://www.masc.org/member-resources-4/coronavirus/faq/1048-super
intendent-evaluation



https://www.masc.org/member-resources-4/coronavirus/faq/1048-superintendent-evaluation

https://www.masc.org/member-resources-4/coronavirus/faq/1048-superintendent-evaluation





Standards
The standing advice from MASC has been that superintendents need not produce 
different pieces of evidence for the goals and for the agreed-upon standards and 
indicators. However, the focus of districts has changed so drastically that there 
may be value in reconsidering.


● There may be a case for including in the evaluation evidence about how the 
issues relating to the closures were handled. 


● Evidence of this critical and unexpected work could be included for the 
ratings on the Standards. However, do remember that this is an 
evidence-based model. So, ratings and narrative about the superintendent’s 
performance should be supported by evidence.











The Evaluation Form (sample indicator)


The Rubric (for the indicator):







The 5-Step Cycle
The disruption to students and staff, and to the best laid plans can’t be overstated. 
As committees and superintendents begin to consider goals for the next evaluation 
cycle, there will likely be new priorities to address. Goals that would have seemed 
unimaginable a year ago may be reasonable and important to include in the next 
evaluation cycle.
● The vision and mission of the district does not change. While some past 


priorities may take a back seat for a while, the vision, mission and over-all 
district strategy should remain in place as a guiding document for goal setting. 


● Focusing on doing the short-term well will enable the district to return to the 
long-term work more quickly and with better success.







Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 4.a


AGENDA ITEM TITLE CONSENT AGENDA: Approval of Meeting Minutes, Gifts


PRESENTER(S) Tessa McKinley


SUMMARY OF TOPIC Items on the Consent Agenda do not usually require discussion and are approved
with one vote. After members are asked if any items should be held out for
individual consideration, a motion to approve the consent agenda is made,
seconded, and voted on. Any items held from the consent agenda are then
discussed and voted on separately.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


X Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


X with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION “Move that the ABRSC approve the consent agenda as proposed/amended.”


FOLLOW-UP


APPROX. TIME FOR THE
AGENDA ITEM (MIN.)


5 min.


ATTACHMENTS Draft minutes of 4/1/21 and Donation Letter


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT







Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE
4-15-21


AGENDA ITEM NUMBER 4.a.i


AGENDA ITEM TITLE Approval of Meeting MInutes


PRESENTER(S) Tessa McKinley


SUMMARY OF TOPIC Draft minutes of the last meeting are provided.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


X Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting


X with the request that the School Committee take action immediately


SUGGESTED MOTIONS “Move to approve the meeting minutes of April 1, 2021 as proposed (or amended).”


ATTACHMENTS Draft minutes of the meeting


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT
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ACTON-BOXBOROUGH REGIONAL SCHOOL COMMITTEE (ABRSC) 
MEETING DRAFT MINUTES 


 
Virtual Public Meeting                                                                                            April 1, 2021 
To attend: https://www.youtube.com/actontv1              6:30 p.m. Executive Session 
                           7:00 p.m. Open Meeting 
To preregister for Public Comment (required):  
 https://abschools.zoom.us/webinar/register/WN_-js2tTk7RUesjX_qDz2Klw  
(pre-registration must be submitted 24 hours prior to the start of the meeting) 


-------------------------------------------------------------------------------------------------------------------------------                                  


Members Present: Evelyn Abayaah-Issah, Diane Baum, Kyra Cook, Adam Klein, Ginny 
Kremer, Tessa McKinley, John Petersen, Nora Shine, Angie Tso, Yebin 
Wang 


Members Absent: Amy Krishnamurthy 
Others: Marie Altieri, Dawn Bentley, Deborah Bookis, Peter Light, Beth Petr, Dave 


Verdolino 
___________________________________________________________________________ 


 
 


1. Call to Order (6:30) 


The Acton-Boxborough Regional School Committee was called to order at 6:34 p.m. by 
Chairperson Tessa McKinley.  


She stated that the meeting was being conducted remotely via Zoom per Remote Participation 
policy, BEDJA. The following members were in attendance in the auditorium: Evelyn Abayaah-
Issah, Diane Baum, Adam Klein, Ginny Kremer, John Petersen, Angie Tso, Yebin Wang and 
herself.  Kyra Cook attended via zoom. Amy Krishnamurthy was absent.  


In an ongoing effort to make meetings as secure as possible, members of the public were 
instructed to view the meeting using Acton tv’s youtube channel (found at the top of the 
agenda). Those who wished to comment during the meeting, were asked to register 24 hours 
prior to the start of the meeting using the link also found at the top of the agenda. These 
procedures are now posted with our Public Participation policy BEDH. This meeting was 
recorded and posted on Acton TV’s website at actontv.org. Per our remote policy, all votes will 
be done by roll call. 


2. EXECUTIVE SESSION 
Tessa stated the need for an executive session tonight Pursuant to MGL Ch 30A, 
sec.21(a) Purpose 3: to discuss strategy with respect to collective bargaining with the 
Acton-Boxborough Education Association (ABEA) because an open meeting may have a 
detrimental effect on the bargaining position of the Committee.  She said that the 
Committee expected to return to the open meeting at approximately 7:00.  
 
Adam Klein made the motion, John Petersen seconded and it was unanimously 



https://www.youtube.com/actontv1

https://abschools.zoom.us/webinar/register/WN_-js2tTk7RUesjX_qDz2Klw
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VOTED by Roll Call: to enter the executive session.  
(YES: Abayaah-Issah, Baum, Cook, Klein, Kremer, McKinley, Petersen, Shine, 


Tso, Wang) 
 


3. The Committee RETURNED to OPEN MEETING at approximately 7:09 p.m. 


Tessa thanked members of the public for joining the meeting. She repeated the 2 
paragraphs under the Call to Order.  


a. Chairperson’s Welcome - Tessa McKinley 
i. Results of Acton’s Annual Election 


Ben Blumenthal and Andrew Schwartz were welcomed as the new 
Committee members from Acton. They will be sworn in after Acton Town 
Meeting in June. At this time Adam Klein is the only one who has pulled 
papers in Boxborough.  


b. Public Participation - Please see note in the heading above 
Scott Smyers shared his concern regarding the possibility of now teaching more 
morals and not academics.   
 


c. Superintendent’s Update – Peter Light 
Mr. Light updated members on the recent swastika graffiti found in a High School 
bathroom that they are investigating. Additional steps are being taken to work on 
hate incidents like this. Because accurate and timely reporting of these types of 
incidents is key, a new reporting method is being created making it easier for 
students to report anonymously if they wish. It includes live monitoring so action 
can be taken right away if needed. It will take a sustained community wide effort 
to address these issues.  


 
When asked if students are given any training “to say no”, or what to say when 
inappropriate behavior takes place Dawn replied that there are elements of that 
in many of our programs. Digital tools also have a lot of focus on that as well. 
Next week 25 of our counselors will be trained as Active Bystanders and for the 
High School students later. “Upstanders” do what bystanders should do – they 
report an in appropriate incident.  


 
4. ONGOING BUSINESS  


a. Return to School Update - Peter Light see super update 
i. Recommendation to Approve Spring Memorandum of Agreement 


between the Acton Boxborough Education Association (ABEA) and the 
ABRSC - VOTE - Tessa McKinley  
 
Tessa explained that the earlier executive session was to review this 
Agreement. She thanked the teachers for all their work on this document, 
in addition to teaching. She presented the memorandum with “immense 
gratitude for their efforts”. The Negotiations subcommittee (Tessa, Amy 
Krishnamurthy and Ginny Kremer) have met weekly with Peter and Marie  
and the ABEA members to work through the issues.  
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John Petersen thanked Tessa, Ginny, Amy, the administration and the 
ABEA for working so hard on this. He added that having 16 points (in the 
document) means there was serious discussion.  
 
Items of note in the MOA include: 


• The DESE has now decided that remote learning will not count as 
a school day, but will be required to be made up at the end of the 
year.  


• Quarantined students will now access their education via their 
teachers livestreaming from the classroom. This will happen at all 
levels. This does not apply if the quarantine is due to travel, 
because travel is an individual choice and the administration does 
not want to ask teachers to do that if parents choose to travel. 
This is similar to the homework policy. Tremendous gratitude was 
expressed for the teachers agreeing to do this. Special education 
services will also be livestreamed for students in quarantine.  


 
John Petersen moved, Adam Klein seconded and it was unanimously,  


VOTED by roll call: to approve the Memorandum of Agreement 
between the ABEA and the ABRSC with the effective date of 
4/1/21.  An immense amount of gratitude was given to the 
teachers for working through this document.   
(YES: Abayaah-Issah, Baum, Cook, Klein, Kremer, McKinley, 
Petersen, Shine, Tso, Wang) 


 
b. Approval of Meeting Minutes of 3/11/21 and 3/18/21 – VOTE - Tessa McKinley  


Adam Klein moved, John Petersen seconded and it was unanimously, 
VOTED by roll call: to approve both sets of minutes as amended.  
(YES: Abayaah-Issah, Baum, Cook, Klein, Kremer, McKinley, Petersen, 
Shine, Tso, Wang) 


 
c. Recommendation to Approve the $719.92 Donation from Conant PTO for 


Tables - VOTE - Peter Light     
John Petersen moved, Evelyn Abayaah-Issah seconded and it was unanimously, 


VOTED by roll call: to approve this donation with gratitude. 
(YES: Abayaah-Issah, Baum, Cook, Klein, Kremer, McKinley, Petersen, 
Shine, Tso, Wang) 
 


d. Budget Update – Peter Light (if needed) 
Because the FY22 budget was voted at the previous meeting, this was a chance 
to answer questions if there were any outstanding. There were none.  
  


e. Subcommittee and Member Reports   
i. Building Committee - Adam Klein 


1. Screening Committee to Begin Naming Process per policy FF 
Amy Krishnamurthy will chair this Committee and Diane Baum will 
be a member. They will begin to identify other members and bring 
feedback back to the School Committee.  
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ii. Policy - Diane Baum 
1. Curriculum and Instructional Materials, File: IGA - Third Read – 


VOTE 
a. FYI: Selection Criteria for Materials, File: IGA-R-1 
b. FYI: Reconsideration of Instructional Resources, File: IGA-


R-2 
2. Adoption of New Programs and Courses of Study, File: IGD (new) 


- Third Read – VOTE 
 
Discussion of IGA -  
Diane explained changes made since the First Readings. The 
Subcommittee discussed the concern about the word “moral” in 
the first sentence of IGA-R-1, although it was in the procedures, 
not the policy.  The intent was not to teach “morals” but to build 
critical thought, and foster a sense of responsibility to self and 
others within each student. “Moral” was replaced with this 
sentence.  
 
Regarding caregivers’ roles in curriculum selection, Deborah 
Bookis said that one of the DEI subcommittees drafted a 
“phenomenal” survey of families about the materials that we use. 
Our thinking is that it will be done on an annual or biannual basis. 
This will help us do a better job of communicating and being more 
responsive. The School Councils would also have a chance to get 
involved. When there are substantial changes to curriculum they 
will be brought to the School Committee and communicated out at 
the school level. There are various reasons why changes might be 
made – framework changes, creating of new material. This is 
done on an ongoing basis.  


 
John Petersen stressed that these policies are not compliance 
driven. There is no state law that we are trying to satisfy. Our 
internal and public communities are our focus. He felt that the 
policy was difficult to read and suggested it be simplified for 
people that do not have and educational background. Tessa felt 
the policies and procedures were a tremendous step forward and 
had been written very carefully based on many School Committee 
discussions. She thanked policy sub members for being so 
thorough. Diane thanked Dawn Bentley and Deborah Bookis for 
their extensive work on the documents. 
 
Corinne Hogseth spoke from the public stating that she has seen  
changes in curriculum over time and in her opinion, parents have 
been “completely unaware”. She asked the administration to be 
more forthcoming with families because they have a right to know 
when changes are made.  
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Discussion of IGD –  
It was explained that the subcommittee was careful not to 
create unintended consequences when adding specifics to 
the policies. For example, in IGD, there was a request to add 
language regarding remote learning at the High School. 
Subcommittee members discussed a range of ways to teach 
and did not feel they should prioritize remote learning 
specifically to the exclusion of other models.  
 
Angie Tso asked where in the IGA-R-2 procedures student 
government and the community are involved. How transparent is 
this process? Can they engage at an earlier stage?  Deborah 
explained that this section was taken from the previous policy IJL 
Library Materials Selection and Adoption. It was noted that the last 
sentence of the first paragraph of the IGA policy does include 
gathering input from parents/guardians/caregivers, and our 
community.   
 
Adam Klein moved, Evelyn Abayaah-Issah seconded and it was 
unanimously, 
VOTED by Roll Call: to approve policy IGA, with gratitude. 
(YES: Abayaah-Issah, Baum, Cook, Klein, Kremer, McKinley, 
Petersen, Shine, Tso, Wang) 
 
Nora Shine moved to approve policy IGD. Ginny Kremer 
seconded.  
 
John Petersen stated that he was going to vote no because in 
terms of the implementation this is the appropriate work of the 
administrators but it lacks a preamble or an invitation to the 
community for input. When the chinese language program was 
introduced at the high school it was done successfully in that 
manner.  
 
The motion was VOTED by roll call and passed 11.5 to 7.5.  
(YES: Abayaah-Issah, Baum, Klein, Kremer, McKinley, Shine, 
Wang      3 Acton x 2.5 = 7.5 plus 4 Boxborough = 11.5 
NO: Cook, Petersen, Tso    3 Acton x 2.5 = 7.5)  
 


iii. Statement of Warrants and Recommendation to Approve - VOTE - 
Tessa  McKinley 
John Petersen moved, Adam Klein seconded and it was unanimously, 
VOTED by roll call: see memo 


(YES: Abayaah-Issah, Baum, Cook, Klein, Kremer, McKinley, 
Petersen, Shine, Tso, Wang) 
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a. FYI  
Mr. Light noted that at the next meeting on April 15 the Administration will bring a 
proposal for a tiered system of support for students that will not affect the budget. 
Also on May 6 there will be a workshop meeting to discuss our District Strategy.  
 


 
5. Adjourn –  


Diane Baum moved, Nora Shine seconded and it was unanimously,  
VOTED by roll call: to adjourn at 8:20 p.m.  
(YES: Abayaah-Issah, Baum, Cook, Klein, Kremer, McKinley, Petersen, Shine, 
Tso, Wang) 


 
 


FOR YOUR INFORMATION (FYI) 
 


a. Acton Town Meeting is June 21. Boxborough Town Meeting is June 12. 
b. Boxborough 2021 Annual Election Calendar is May 18 & Candidate’s 


Checklist  
c. This Month in the Division of Open Government, March 2021 
d. ABRSD Annual Education Report, July 2019 - June 2020 
e. 2020-2021 District Calendar with revised ABRHS Graduation Date 
f. Suicide Prevention Training - Click here  QPR Training Flyer for details and to 


sign up online. Next one: April 26 from 10 - 12. 
g. Emerson Hospital is conducting a community health needs survey. We are 


seeking input from residents, health care providers, and social service workers in 
the cities and towns served by Emerson. Anyone who lives or works in the 
region can participate. Please consider taking the survey and sharing the link 
broadly. Thank you for your assistance as we seek to improve the health and 
well-being of our communities.  


Respectfully submitted,  
Beth Petr 


List of Documents Used: see agenda 



https://drive.google.com/file/d/1k9I8Vbbk7rfOEcKIueGGtcsk5SKtv0yQ/view?usp=sharing

https://hria.iad1.qualtrics.com/jfe/form/SV_bf8ZddDlKu8vHaC

https://hria.iad1.qualtrics.com/jfe/form/SV_bf8ZddDlKu8vHaC





Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-1-21 AGENDA ITEM NUMBER 4.a.ii


AGENDA ITEM TITLE Recommendation to Approve $1,000 Donation from the Regional PTSO for Jr
High Tables


PRESENTER(S) Peter Light


SUMMARY OF TOPIC The School Committee must vote to approve any donation to the district over $500
per policy DDA


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required for Subcommittees policy


X Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting or


X with the request that the School Committee take action immediately


SUGGESTED MOTION “move to approve the donation of $1,000 for Jr High Programs”


FOLLOW-UP


APPROX. AGENDA TIME 5 min.


ATTACHMENTS Donation Gift Memo from Principal


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT



https://z2policy.ctspublish.com/masc/browse/actonset/acton/DDA/z2Code_DDA









Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 4.b


AGENDA ITEM TITLE Subcommittee and Member Reports


PRESENTER(S) various


SUMMARY OF TOPIC Customary updates from the Subcommittees, ALG, BLF and EDCO if they have
met since the last School Committee meeting


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


X No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION


FOLLOW-UP


APPROX. TIME FOR THE
AGENDA ITEM (MIN.)


5  min.


ATTACHMENTS none


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT











































































Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 4.b..iii


AGENDA ITEM TITLE Statement of Warrants and Recommendation to Approve


PRESENTER(S) Tessa McKinley


SUMMARY OF TOPIC Warrants are the listing of all payments made by the school district for the period,
including payroll, vendors and others. The School Committee approves these at
every meeting.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


X Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


X with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION See motion in memo in the packet from D. Verdolino


FOLLOW-UP


APPROX. TIME FOR THE
AGENDA ITEM (MIN.)


2 min


ATTACHMENTS Summary memo from D. Verdolino in the addendum and posted folder of individual
warrants


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT















Acton-Boxborough Regional School Committee
Meeting Agenda Item Summary


MEETING DATE 4-15-21 AGENDA ITEM NUMBER 4.c


AGENDA ITEM TITLE For Your Information (FYI)


PRESENTER(S) The Chairperson and/or Superintendent may highlight individual items


SUMMARY OF TOPIC A variety of items may be found in the FYI: announcements, awards,  publicity,
reference materials, etc.  that do not need discussion.


WHAT ACTION (if any) DO YOU WISH SCHOOL COMMITTEE TO TAKE?


X No action requested - this is a short update or presentation of information


Request input and questions from the School Committee, but no vote required


Request formal action with a specific vote:


If formal action is requested, is this item being presented:


for the first time, with a request that the School Committee vote at a subsequent meeting
OR


with the request that the School Committee take action immediately


If formal action is requested, include a suggested motion or contact Beth Petr.


SUGGESTED MOTION


FOLLOW-UP


APPROX. TIME FOR THE
AGENDA ITEM (MIN.)


ATTACHMENTS various


To develop engaged, well-balanced learners through collaborative, caring relationships.
WELLNESS • EQUITY • ENGAGEMENT
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 ACTON-BOXBOROUGH REGIONAL SCHOOLS 2020-2021
 


Sept. 1 Oct. 1 Nov. 1 Dec. 1 Jan. 1 Feb. 1 Mar. 1 Apr. 1


Levels A B C Tot A B C Tot A B C Tot A B C Tot A B C Tot A B C Tot A B C Tot A B C Tot
*Preschool 


services 11 4 0 15 11 4 0 15 11 3 0 14 11 3 0 14 12 4 0 16 13 4 0 17 9 3 0 12 15 5 0 20


Pre-school 55 15 3 73 55 15 3 73 55 14 3 72 56 15 3 74 57 16 3 76 59 20 3 82 61 22 3 86 75 25 3 103


Preschool Total 55 15 3 73 55 15 3 73 55 14 3 72 56 15 3 74 57 16 3 76 59 20 3 82 61 22 3 86 75 25 3 103


K 223 55 8 286 223 55 8 286 224 56 8 288 223 56 8 287 222 56 8 286 223 57 8 288 223 57 8 288 223 56 8 287


1 267 51 3 321 267 51 3 321 267 51 3 321 268 51 3 322 270 51 3 324 268 51 3 322 267 51 3 321 268 51 3 322


2 294 65 6 365 294 65 6 365 295 64 6 365 294 64 6 364 295 65 6 366 296 65 6 367 296 65 6 367 297 65 6 368


3 299 70 3 372 299 70 3 372 298 71 3 372 301 72 3 376 303 72 3 378 302 72 3 377 306 72 3 381 307 72 3 382


4 337 61 6 404 337 61 6 404 337 60 6 403 337 60 6 403 337 59 6 402 342 58 6 406 341 58 6 405 341 58 6 405


5 314 69 6 389 314 70 6 390 313 71 6 390 312 71 6 389 311 72 6 389 311 72 6 389 312 72 6 390 310 72 6 388


6 343 66 6 415 342 66 6 414 340 65 6 411 342 65 6 413 342 65 6 413 340 65 6 411 341 65 6 412 341 66 6 413


Elem Sub Total 2077 437 38 2552 2076 438 38 2552 2074 438 38 2550 2077 439 38 2554 2080 440 38 2558 2082 440 38 2560 2086 440 38 2564 2087 440 38 2565


OOD Pre k-6 14 3 0 17 14 3 0 17 15 3 0 18 12 1 0 13 12 1 0 13 12 1 0 13 13 2 0 15 10 2 0 12


Elem. Total 2091 440 38 2569 2090 441 38 2569 2089 441 38 2568 2089 440 38 2567 2092 441 38 2571 2094 441 38 2573 2099 442 38 2579 2097 442 38 2577


7 352 50 6 408 353 50 7 410 353 50 7 410 354 51 7 412 355 51 7 413 355 51 7 413 355 51 7 413 354 52 7 413


8 355 57 9 421 354 58 9 421 354 58 9 421 353 58 9 420 353 58 9 420 353 58 10 421 354 58 10 422 354 58 10 422


J.H.S. Total 707 107 15 829 707 108 16 831 707 108 16 831 707 109 16 832 708 109 16 833 708 109 17 834 709 109 17 835 708 110 17 835


9 332 62 12 406 332 62 12 406 332 62 12 406 332 62 12 406 333 61 12 406 335 61 12 408 334 61 12 407 335 61 11 407


10 391 67 7 465 391 67 7 465 390 67 7 464 392 68 7 467 389 69 7 465 392 69 7 468 393 67 7 467 392 67 7 466


11 381 65 4 450 381 65 4 450 382 65 4 451 382 65 4 451 382 65 4 451 381 65 4 450 381 65 4 450 381 65 4 450


12 348 75 3 426 348 75 3 426 349 75 3 427 348 76 3 427 348 76 3 427 349 76 3 428 350 75 3 428 350 75 3 428


13 3 1 0 4 3 1 0 4 3 1 0 4 3 1 0 4 3 1 0 4 3 1 0 4 3 1 0 4 3 1 0 4


P.G. 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0


H.S. Total 1455 270 26 1751 1455 270 26 1751 1456 270 26 1752 1457 272 26 1755 1455 272 26 1753 1460 272 26 1758 1461 269 26 1756 1461 269 25 1755
Secondary 


Total 2162 377 41 2580 2162 378 42 2582 2163 378 42 2583 2164 381 42 2587 2163 381 42 2586 2168 381 43 2592 2170 378 43 2591 2169 379 42 2590


OOD 7-13 59 13 0 72 59 13 0 72 60 13 0 73 58 13 0 71 62 12 0 74 62 12 0 74 58 12 0 70 58 12 0 70


Reg. Total 2221 390 41 2652 2221 391 42 2654 2223 391 42 2656 2222 394 42 2658 2225 393 42 2660 2230 393 43 2666 2228 390 43 2661 2227 391 42 2660


Preschool Total 55 15 3 73 55 15 3 73 55 14 3 72 56 15 3 74 57 16 3 76 59 20 3 82 61 22 3 86 75 25 3 103


Elem Total 2091 440 38 2569 2090 441 38 2569 2089 441 38 2568 2089 440 38 2567 2092 441 38 2571 2094 441 38 2573 2099 442 38 2579 2097 442 38 2577
Secondary 


Total 2221 390 41 2652 2221 391 42 2654 2223 391 42 2656 2222 394 42 2658 2225 393 42 2660 2230 393 43 2666 2228 390 43 2661 2227 391 42 2660


Grand Total 4367 845 82 5294 4366 847 83 5296 4367 846 83 5296 4367 849 83 5299 4374 850 83 5307 4383 854 84 5321 4388 854 84 5326 4399 858 83 5340
5323


*Preschool Preschool Student Services:Speech, OT, PT only not included in Totals
A = ACTON Pre-School In D. = In DistricDistribution: P. Light D. Verdolino All Principals (2)
B = BOXBOROUGH P.G. = Post Graduates M. Altieri A. Bisewicz
C = Choice/Staff/Tuitio  Ungr. = Ungraded D. Bookis K. Nelson  


D. Bentley J. Nichols/J. LaShombe
S. Cunningham


Students other than Choice counted under column C:
Staff Students - 
Tuition In Students - REV: 4.7.21







Actual Acton-Boxborough Grade K-6


Grade Blanchard Total Conant Total Douglas Total Gates Total McCarthy-Towne Total Merriam Total


K 24 22 12 58 19 19 22 21 43 24 24 22 20 42 18 18 36 287 222 11 20.2


15


Gr. 1 20 23 43 17 19 36 16 17 15 48 23 23 20 21 41 18 17 18 53 322 244 13 18.8


12


Gr. 2 20 17 19 56 20 20 40 17 19 36 14 15 29 19 19 19 57 24 25 49 368 267 14 19.1


27


Gr. 3 20 21 20 61 23 22 45 18 18 36 24 24 22 21 22 65 22 22 44 382 275 13 21.2


15


Gr. 4 18 19 15 52 17 18 17 52 18 20 38 23 21 44 21 21 20 62 21 21 19 61 405 309 16 19.3


21


Gr. 5 21 23 44 12 14 26 19 19 18 56 21 21 42 18 18 17 53 16 17 16 49 388 270 15 18


4


Gr. 6 19 20 17 56 16 18 34 21 19 19 59 20 21 41 24 24 23 71 19 19 18 56 413 317 16 19.8


15


109 1904


Total in person 370 252 316 227 391 348 1904 98 19.4


Total Elementary 488 406 378 366 488 439 2565 98
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Actual Acton-Boxborough Grade K-6


Remote 
Grades Bl


an
ch


ar
d


Co
na
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109 Acton residents attend school in Boxborough


K 66 Boxborough residents attend school in Acton


Gr. K 11 15 7 10 9 13 65 4 16.3


Gr. 1 11 23 9 15 14 6 78 4 19.5


Gr. 2 28 26 8 16 13 10 101 5 20.2


Gr. 3 20 26 7 17 20 17 107 5 21.4


Gr. 4 17 24 12 22 11 10 96 4 24.0


Gr. 5 21 21 11 27 17 21 118 5 23.6


Gr. 6 10 19 8 32 13 14 96 4 24.0


Total RLP 118 154 62 139 97 91 661 31 21.3


Total Elementary 488 406 378 366 488 439 2565 Page 3 Rev:
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